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ABSTRACT 
 
Rosyidah, Nurul Istiani. 2019. The Implementation of Teaching Speaking through 
Drama in Habits English Course (a Descriptive Study at SD Muhammadiyah 3 
Surakarta in the Academic Year 2018/ 2019). Thesis. English Education 
Department. Culture and Language Faculty. IAIN Surakarta.  
Advisor : Dr. H. Giyoto M. Hum 
Keywords : Teaching English for young learners, speaking skill, drama 
  
  The objective of the research is to describe how to implement drama to teach 
speaking in HEC in SD Muhammadiyah 3 Surakarta in the objective of the 
program, the teacher’s role and the students’ role in the academic year 2018/ 2019. 
The researcher focuses on how the program is implemented, the strengths and the 
weaknesses of the program. The researcher chose drama to teach speaking due to 
the process. The program applied because it is a new innovation of teaching English 
in Indonesia, especially to enhance students’ speaking skill. 
The research has conducted in SD Muhammadiyah 3 Surakarta. It is 
qualitative research because it is relying on the collection of qualitative data. In 
contrast with quantitative research, qualitative research tends to emphasize meaning 
and context more than specific findings in the form of facts or particular element of 
knowledge. The technique of collecting the data uses observation, interview and 
documentation. Meanwhile, the technique of analyzing the data is reduction of the 
data, display of the data and drawing conclusion.  
The result of the research shows that the program has strengths and 
weaknesses. The students’ speaking skill is practiced and increased. The students 
are more confident to speak in front of people and the students’ vocabulary is 
increased through the script. However, the program has weaknesses which should 
be changed. They are the crowded of the students in the class and the students’ 
boredom during the practice of the drama. The teacher asks the students to sing 
along together or makes aloud voices in order to decrease them. 
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CHAPTER I 
INTRODUCTION  
A. Background of the Study  
Language is a system of communication consisting of sound, 
words, and grammar or the system of communication used by people in a 
particular country or type of work. Fauziati (2009: 9) states that language 
is used to express thoughts and ideas. It is used to indicate our thought. 
Every language is different based on the country and the culture and every 
country has first language. For instant, the first language in Java Island is 
Javanese, the second language is Indonesian and the third language is 
English. However, English can be the first foreign language in Indonesia 
mostly.  
English is one of the international languages used by many people 
in the world and in many areas of daily life. Hammer (2003: 296) stated 
that speaking is the ability of processing information and language 
directly. Therefore, using English is the easiest way to communicate with 
other people from other countries about many aspects in human life such 
as education, politics, economy, technology and many more.   
Learning foreign language is an integrated process. In English, 
there are four basic skills which the learners should study, they are 
listening, speaking, reading, and writing. The most visible of people who 
know English is the speaking ability.  Speaking ability is described as the 
ability to express a person in life situation, or the ability to report act or 
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situation in precious words, or the ability to converse, or to express a 
sequence of ideas fluently. The success communication is when the 
listener understands what the speaker says. The learners can make 
conversation and share their ideas to the others when they are mastering 
speaking. 
The learners regard speaking as the most important skill they can 
acquire and assess their progress in terms of their accomplishment in 
spoken language. It does not only require the fluency and correct 
pronunciation, but also the expression, intonation and the body language of 
us (Nunan, 1998: 26). It shows that speaking is the process of conveying 
and receiving idea which happens quickly and directly. Through speaking, 
the learners can share ideas and feeling.  
Teaching speaking should be interactive teaching-learning process. 
Teachers do not only sit and ask their students to open the textbook and to 
do some exercise that will make students feel bored. For this reason, the 
researcher engaged the research to discuss about teaching speaking skill 
through drama in Elementary School. Actually, there are many 
approaches, techniques or methods to teach speaking, but the researcher is 
interested to conduct the research focusing in drama. 
In Indonesia, English subject is the important lesson and it includes 
in Curriculum. It is included in Junior and Senior High School as an 
obligatory subject. However, in some Elementary Schools, English is 
additional subject that must be included in the curriculum. Thus, we may 
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be or may be not able to find English subject in some Elementary Schools. 
It makes the researcher to think about how to habituate the learners to 
speak English as early as possible. Then, we can add it in Elementary 
School or even in Kindergarten School. 
Education is the process of helping people to find essential 
meaning in life, involves both teaching and learning. To this end, drama 
can be useful for learning in the curriculum. Therefore, education and 
drama are similar and closely linked in the learning process. Traditional 
education may be summed up the center as curriculum centered outside the 
child. However, the recent movement in education which has introduced 
the concept of child centered education combined with the children’s play. 
It is a fact that the meaning of child centered education is deemed close to 
children’s play rather than subject centered education (Bolton, 1985: 152). 
Moreover, drama is seen as the “play way” to education. Both imagination 
and play are inherent parts of effective education. Thus, drama is a vital 
part of education in schools (Ustundag, 1988: 11). 
Teaching English on young learners is very hard work. Teacher 
should be seemed like children. Teacher must act in child characters and 
should be patient while teaching learning process. The characteristics of 
the students are described by Clark (1990: 6). Children are developing 
conceptually. They develop their way of thinking from concrete to the 
abstract thing. Children have no real linguistics, different from the adult 
learners that already have certain purpose in learning language. For instant, 
to have a better job, children rarely have such needs in learning a foreign 
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language. They study subjects which are provided by school for them. 
Children are still developing; they are developing common skill such as 
turn talking and the use of body language. Young children are very 
egocentric; they tend to resolve around themselves. Children get bored 
easily. Children have no choices to attend school. The lack of the choice 
means that class activities need to be fun interesting and exciting as 
possible by setting up the interesting activities.  
The solution of the issue above is Habits English Course (HEC). 
HEC is a program of a founder that offers teaching speaking through fun 
learning of drama. HEC has established since 2017. It is the course which 
cooperates with some elementary school in Surakarta. It has a motto “Bisa 
bicara Bahasa Inggris karena terbiasa” or people can speak English due 
to be accustomed. In this program, the drama is not like a real theatre 
which performs of professional actors in acting, fantastic sound effects and 
detail properties. However, the drama is presented by the Elementary 
students with their based ability to speak English, amateur acting, and 
simple properties. Habits English Course is a name that has very deep 
meaning to the concept of learning English today. Habits name is a basic 
concept that learning to speak English it would be very effective if there is 
a 'habit' or the habit of doing or practiced.  
Habit can be created if there are two principal activities based on 
the program. First is an action, in English learning, students want to talk 
first whether it is just one word, a sentence or the form of a dialogue. 
Although, beginner students (Elementary School) will have difficulty 
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while pronouncing English words or sentence at the first. It does not cause 
for concern, the most important is the first action, willing to act to talk.  
The second is repetition and it is done repeatedly. No matter how difficult 
the first time, students say the dialogues in English, but when they utter the 
words practiced repeatedly, and they will be able to memorize then they 
can utter a sentence or dialogue it correctly. The both activities above 
underlie the concept of learning English in Habits English Course which is 
Drama. 
In the process of cultivating a drama, both activities will definitely 
be skipped. After the casting process (characterization), the performers 
(students) are ready to continue the reading step or memorizing and 
understanding the dialogue. At this stage, students will be introduced 
sentence structure that we adjust the level of the student. The students will 
find many new words, vocabularies even a new expression of the dialogue 
that has to be memorized. The teacher's roles are showing as the model or 
providing the correct pronunciation of each dialogue in the script. 
Gradually, even if it is starting from wrong utterance, but when the teacher 
utters the words with correct pronunciation, students will continue to 
memorize like what the teacher demonstrates to students. After that, the 
students are finally able to utter the dialogue properly according to the 
teacher’s expectation.  
Based on the explanation about HEC, the researcher thinks that it 
should be one of the solution to teach speaking (especially for young 
learners) in fun way. As we know that Indonesian students in regular 
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school have lack of vocabulary, because they are taught in different 
pattern. In Indonesia, language learners of English are taught starting by 
reading and writing. They are not given listening and speaking practice 
earlier. Then, they have lack of vocabulary, because general stages of 
learning language are starting by listening, speaking, then reading and 
writing. However, the students practice speaking as early as possible in 
HEC. For this reason, it focuses on elementary schools to apply the 
program.  
Another reason about using drama in education or specifically in 
teaching speaking is the effectiveness. Drama is the most significant model 
of learning and is a basic activity of learning. It is the way of helping 
children to think about their individual or social problems. Children can 
learn issues, events and connections by means of drama. In drama, 
children draw on their knowledge and experience of the real world in order 
to create a make believe world (O’Neill and Lambert, 1989: 11). Thus, 
drama is one of the few areas of the curriculum which is built on dreams 
and voices. 
Drama is the center of existence because it is a valuable form of 
communication. Drama provides children with an opportunity to work 
together cooperatively on a shared life. As a result, it gives children the 
change to express themselves more effectively in everyday situations 
(McGregor, 1976: 106). Moreover, drama encourages children to learn 
how to influence others and how to put themselves in other people’s shoes. 
This activity is thought to have educational value. Some people claim that 
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trying to be in someone else’s shoes and to imagine in certain situations 
gives a physical, visual and immediate experience or discussing the same 
things (Courtney, 1980: 111) 
Theatre for children is a separate art form with qualities that make 
it quite distinct from adult theatre. It is not simplified adult theatre; it has 
its own dynamics and its own rewards. Quality theatre for children is 
valuable in that it opens the door for children to a new world of excitement 
and imagination. Some people believe that drama for children is best 
employed as an educational tool. Certainly drama classes can develop 
communication skill, students’ self-confidence and encourage teamwork. 
Theatre in education also brings to life all kinds of curriculum topics and 
through participation, it also makes learning more palatable and fresh than 
constant reference to a textbook. However, educationally valuable such 
work is, it should not be seen as a substitute for s visit to the theatre to see 
professional actors performing a quality piece of theatre. Most teachers 
would agree that any theatre experience that has a modicum of worth can 
be educational with a small ‘e’, inviting discussion and follow up writing 
and art projects. And most teachers agree that entertaining lessons succeed 
more than purely factual ones (Wood, 1944: 5-6).   
SD Muhammadiyah 3 Surakarta is one of elementary school which 
uses HEC program. The school has ever approved the program before but 
in a short term. They are interested in applying the program because it is a 
new innovation of teaching English in Indonesia, especially to enhance 
students’ speaking skill. In SD Muhammadiyah 3, English is one of the 
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local content subjects (muatan lokal, in Bahasa). It is adjusted to the 
resources, culture or potential that exists in the area usually. It includes in 
the learning curriculum and has proper evaluation and syllabus. It is given 
since the students are in the first grade. However, the program is for under 
the fifth grade. It is because of the agreement between the tutor of HEC 
and the school. 
The students in this program have known more vocabularies and 
experiences in English lesson than the earlier level, especially in daily 
conversation that is related to the dialogue in their drama. They also get 
harder script in their last performance. It is adjusted to their level. 
Moreover, in this level, the group has ever joined some other 
extracurricular.  SD Muhammadiyah 3 Surakarta also has more than ten 
internal extracurricular, but HEC program is the only external 
extracurricular in SD Muhammadiyah 3 Surakarta.  
Thus, the researcher is curious how the students will practice the 
drama and how the teacher implements the program which is different 
with the internal extracurricular. The researcher formulates the title of the 
research as follow: THE IMPLEMENTATION OF TEACHING 
SPEAKING THROUGH DRAMA IN HABITS ENGLISH COURSE 
(A DESCRIPTIVE STUDY AT SD MUHAMMADIYAH 3 
SURAKARTA IN THE ACADEMIC YEAR 2018/ 2019) 
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B. Limitation of the Study 
In order to avoid the study of being too large in scope, the 
researcher made limitations to both the object and the variables in this 
study. The researcher focuses on the descriptive study of drama to teach 
speaking in Habits English Course (HEC) at SD Muhammadiyah 3 
Surakarta. Drama is one of fun way to teach speaking, especially to teach 
young learners. SD Muhammadiyah 3 Surakarta is one of elementary 
dealing with HEC, which uses drama as the method, to be in part of 
extracurricular. The school has also many extracurricular. The students can 
choose what extracurricular they want to join. In this study, the students as 
the subject of the study are the second level students of HEC at SD 
Muhammadiyah 3 Surakarta; they are combination from second to fourth 
grade. It is about ten to twenty students. 
 
C. Problem Statement 
Based on the background above, the researcher formulates the problem 
statements, such as: 
1. How drama is implemented to teach speaking in HEC in SD 
Muhammadiyah 3 Surakarta in the objective of the program, the 
teacher’s role and the students’ role in the academic year 2018/ 2019? 
2. What are the strengths and weaknesses of implementing drama to 
teach speaking in HEC in SD Muhammadiyah 3 Surakarta in the 
academic year 2018/ 2019? 
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D. Objective of the Study 
Based on the problem statements, the objectives of the study in this 
research are:  
1. To describe how to implement drama to teach speaking in HEC in SD 
Muhammadiyah 3 Surakarta in the objective of the program, the 
teacher’s role and the students’ role in the academic year 2018/ 2019. 
2. To describe what are the strengths and weaknesses of implementing 
drama to teach speaking in HEC in SD Muhammadiyah 3 Surakarta in 
the academic year 2018/ 2019. 
 
E. Benefits of the Study 
This research is expected to have two major benefits; theoretical 
benefits and practical benefits. 
1. Theoretical Benefits 
This research is hoped to provide better understanding about 
theoretical of drama in teaching English speaking ability. Moreover, 
this study can be as an assessment of the teaching and learning 
methods in the class. 
a. The result of the research can be used as input of a new method in 
English speaking teaching and learning process. 
b. The result of the research can be used as the references for those 
who want to conduct a research in teaching English.  
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2. Practical Benefits 
This research is expected to provide functionality for the teacher, 
students, school and other researcher. 
a. For the teacher 
This research is expected to give understanding to all English 
teachers in guiding their English class. They can guide their 
students to be a good speaker. The teacher actually does the careful 
planning and preparation. This study is also as the assessment of 
the teacher in implementation of drama. 
b. For the students 
This research is expected to give the students more 
knowledge about how to improve speaking ability through drama. 
The drama can increase the students understanding of the material. 
Enhance self-confidence and generate greater students’ 
involvement. Generating involvement among students is the way to 
apply he acquired knowledge. 
c. For the school 
The school can make policy to make their teacher to teach 
their students by using drama in teaching-learning process, 
especially for enhance students’ speaking ability. The school can 
determine how effective the drama can be applied in the teaching-
learning process. Moreover, the school can also evaluate the exact 
method that is used in teaching and learning process.  
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d. For the other researcher 
This study gives a source text to the other researchers who 
are interested in conducting research in the same area study. By 
conducting this study, the other researchers can find out about the 
materials, media, and techniques that used in drama based approach 
to teach speaking. 
 
F. Definition of Key Terms 
This is research entitled “The Implementation of Teaching 
Speaking through Drama in ‘Habits English Course’ (A Descriptive Study 
at SD Muhammadiyah 3 Surakarta in the Academic Year 2018/ 2019)”. To 
avoid misunderstanding and misinterpretation among the readers, it is 
necessary to clarify some of terms used in this study. 
1. Speaking  
Speaking is a productive skill that can be directly and empirically 
observed; those observations are invariably colored by the accuracy 
and effectiveness. (Brown, 2004: 140) 
2. Drama 
Drama is spiritual reality, reality of imagination. It means that, drama 
is a part of human life which copy of the nature and a creation of 
human being. (Pollock, 1958: 66)   
3. Descriptive Study  
Descriptive research is providing as accurate as account as possible of 
what current practice is, how learners do learn, how teacher do teach, 
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what classrooms do look like at a particular place. (Brumfit and 
Mithcell, 1995: 11) 
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CHAPTER II 
THEORETICAL REVIEW 
 In this chapter, the researcher presents the review of related theories which 
consists of three sections. These sections are: Reviews on Speaking, Reviews in 
Drama and Previous Study. 
A. Reviews on Speaking  
1. Definition of Speaking  
Brown (2004: 140) stated that speaking is a productive skill 
that can be directly and empirically observed; those observations are 
invariably colored by the accuracy and effectiveness of a test-takers 
listening skill, which necessarily compromises the reliability and 
validity of an oral production test. The main purpose of speaking is to 
send the message for the other one or to be able to communicate about 
something in language to be understood by someone who becomes the 
listener.   
Thornbury (2005: 79) stated that speaking is cognitive skill, is 
the idea that knowledge becomes increasingly automated through 
successive practice. Speaking is an activity used by someone to 
communicate with the others. When someone speaks, he or she 
interacts and uses the language to express his or her ideas, feeling, 
emotions and thought. They also share the information. Speaking is an 
articulation to express thought.  
15 
 
According to Tarigan (1990: 3) defined that speaking is a 
language skill that is developed in child life, which is produced by 
listening skill and at that period speaking skill is learned. Speaking 
and ability are combined, so it means a capability to utter the 
articulation of sound to express or deliver thought, opinion and wish 
to another person. Based on the definition, the researcher can conclude 
that speaking is the way of communication between person to person 
or among the community to express their thought in any situations.  
2. The Type of Speaking  
There are many types of speaking. According to Brown (2004: 
141), there are three basic types of speaking as follows:  
a. Imitative  
The ability to simply parrot back a word, phrase or possibility a 
sentence. 
b. Intensive 
The production of short stretches of oral language designed to 
demonstrate competence in a narrow band of grammatical, phrasal, 
lexical, or phonological relationship.    
c. Responsive 
Interaction and test comprehension but at the English limited level 
of very short conversation, standard greetings and small talk, 
simple request and comments, and the like. 
  Based on the theory above, the researcher can conclude that 
speaking has three types of application in the classroom and it was 
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according to the teacher to how to use it in the teaching-learning of 
speaking.  
3. The Function of Speaking 
Brown and Yule in Fauziati (2012: 4) describe significant 
distinction between two basic language functions. These are the 
transactional function which is primarily concerned with the transfer 
of information and the intersectional functional which the primary 
purpose of speech is the maintenance of social relationship. That 
success in speaking also depends on rapid processing skills are 
necessitated in talking. Another function is to help students improve 
habits of rapid language processing in English. 
Their ability to give an uninterrupted oral presentation is very 
clear from interacting a person and other speakers for transactional 
and intersectional purpose, while, all native speakers are able and use 
language interaction, not all native speaker has the ability to be 
extempore on given subject to group of listener. Furthermore, Brown 
and Yule (2012: 4) suggest that the most language teaching is 
concerned with developing skills in short intersectional exchanges in 
which the learner is only required to make one or two utterances at a 
time.  
4. Components of Speaking 
According to Brown (2004: 17), he stated that there are some 
components to measure students speaking ability: 
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a. Pronunciation 
Pronunciation is a difficult component in learning speaking ability. 
It is an important of language, including its aspect like accent, 
stress and intonation. 
b. Grammar 
Grammar is the rule in language for constructing and combining 
sentences. It is important to be mastered by language learner to 
produce sentences correctly. 
c. Fluency 
Sometimes, fluency is also used to measure that someone is 
capable or incapable in using the language.  
d. Vocabulary Mastery 
Using appropriated vocabularies related to the topic. 
e. Comprehension  
Understanding everything or the topic without any differences. 
Based on the definitions above, it can be concluded that if 
someone wants to speak a foreign language, they have to know the rules 
of the language, like grammar, vocabulary, and pronunciation, to apply 
them properly in communication.  
5. Characteristics of Speaking Activities 
Some students think that speaking skill is difficult to practice, 
because when we say something to other people, we must know what 
the meaning and what reaction we should give. As followed as Brown 
(2007: 270), he said that spoken language is easy to perform, but in 
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some cases it is difficult. In order that they can carry out the successful 
speaking activity, they must have some characteristics, such as; 
a. Learners talk a lot. As much as possible of the period of time 
allocated to the activity is in fact occupied by learners talk. We 
must try to talk with someone until we can speak fluently. 
b. High motivation. Learners are eager to speak because they are 
interested in the topic which up to date and have something new 
to say about it with other people. 
c. Language is an acceptable level. Learners express themselves in 
utterances that are relevant, easy comprehensible to teach other.  
6. The Way to Teach Speaking 
Learning to speak fluently and accurately is one of the greatest 
challenges for all language learners. Speaking practice means 
communicating with others in situation where spontaneous 
contributions are required. Thus, teaching speaking is giving 
instruction to students to express their ideas informing to others. The 
goal is in order to communicate actively. To achieve a good speaking 
activity in the teaching of speaking, teachers should know the 
problems in speaking activity, and the problem solution in speaking 
activity.  
There are some steps early to teach speaking that we must know 
before practicing drama, that is: 
a. First, pairing the students up when doing a speaking activity. This 
often makes students feel often more comfortable and not too self-
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conscious of their language abilities and they can improve their 
vocabulary from their couple. 
b. Give a time limit with most speaking activities. Ten minutes is the 
maximum for most activities. Gradually, the aim for activities that 
involve more of a dialogue and interaction based on authentic 
topics have familiar topic and interest. 
c. Start with a very small activity and then work your way up. 
Brainstorming is a good activity for all levels because each student 
can participate at the level they feel comfortable with. Wherever 
possible use lots of pictures or something to support the speaking 
especially for lower level performing students or very young 
students.  
 
B. Reviews in Drama 
1. Definition of Drama 
Many people know about drama. Even they gives the meaning 
of drama, the researcher underlines that there are differences between 
drama, theatre or art performance. Then, drama can be defined as “a 
convention of time and place, we try to evoke, imitate, carry, reproduce, 
condense, or tell a specific action” (Fabre, 1962), quoted from Mariana 
Vilanova in her article (2001). 
Meanwhile, Maley and Duff (2009) said that drama is like as 
performances by some people to show their communicated through 
touch, facial expression or gestures. Then, according to Adam (2010: 
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105) in drama like as characterization is the method used to improve a 
character, the method includes showing the character’s appearance, 
displaying the character’s actions, revealing the character’s thought 
letting the character speak and getting the reaction of others.  
Another expert, Bolton (in Ulfa 2014: 38), the term ‘drama’ or 
‘theatre’ in education is like the term ‘play’ has become ‘a family’ 
concept. It is difficult to define its essence. Drama in education is not 
the study in dramatic texts, although this could be part of it; it is not the 
presentation of school play, although this could be part of it; it is not 
even teaching drama or teaching about drama, although this could be 
large part of it. 
Based on the opinions above, the researcher tries to limit that 
drama is a form of art. Drama is divided into many kinds of the 
elements on it. Then, the following parts are the further explanation.  
2. The Parts of Drama 
Based on the statement before, the researcher says about the 
elements of drama. We can prepare those elements before us practice 
the drama. These are the elements: 
a. Plot 
Plot is the incidents in a play (Iwuchukwu, 2008: 29). It helps the 
drama to understand easily. 
b. Action 
Action is the activities which the characters are involved in any 
dramatic piece (Iwuchukwu, 2008: 37). 
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c. Dialogue 
Dialogues explain that drama is an extraordinary significant form 
of conversation because it is through that every play implies the 
total make up of its imaginative world (Iwuchukwu, 2008: 38). 
d. Imitation  
Imitation is the basic concept of drama. It’s an act of copying the 
ways of somebody talks and behaves, especially to entertain 
(Iwuchukwu 2008: 21) 
3. Staging Drama for Children 
According to Wood (1944: 30), children respond to certain 
themes, ideas and stories, they are: 
a. Fantasy within Reality 
Fantasy does not mean airy-fairy. The reality in fantasy story can 
be as gritty as the reality in biographical study or the story of a 
child living on the streets in Victorian London. The story can be 
rooted in reality or fantasy or combination of both. 
b. Myths and Legends 
Myths and legends spring from the superstitions and fears of 
human beings throughout the centuries. Stories from the myths 
and legends of different countries are natural source of material 
for children’s play.  
c. Old Wine in New Bottles 
It is worth exploring the idea of taking an age-old theme or story 
and using it within a new, more modern, framework.  
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d. Tales of the Anthropomorphic 
It may be unscientific to suppose that animals can think, act and 
speak like human beings, but children’s writers know that their 
audiences loves animals and loves reading stories about them. 
e. The Quest 
The quest provides an ideal theme for a children’s play and gives 
it an immediate shape and structure. A character wants something, 
sets out to find it, faces hurdles and hazards on the way, but 
eventually triumphs. 
f. Toys and Inanimate Objects   
Toys and inanimate objects coming to life has always been a 
favorite device of children’s playwrights. When children play 
with their toys, they often breathe imaginative life into them, 
sharing games and adventures with them.  
g. Real Life  
History can be a rich source for stories, especially for plays for 
older children, aged eight and up. Familiar historical figures, 
particularly men and women of achievement, those who have 
triumphed over adversity, or those who have displayed 
extraordinary resilience in the face of danger, will be of interest to 
children.  
h. Contemporary Themes  
There are many contemporary issues which are potentially good 
subjects for children’s plays.  
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i. Fairy Tales 
Perhaps the most universal theme for children’s entertainment is 
the fairy tale. Pantomimes, cartoon films, storybooks and plays all 
make use of the classic stories most children hear and read from a 
very early age.  
There are some ingredients of good theatre for children as 
follow: 
a. Suddenlies 
By shifting gear with a logical jolt, it helps to hold the attention of 
the audience. It can be a new character entering or the sudden 
return of a character, a sudden thought or realization or idea, a 
sudden interruption, a sound effect or a sudden lighting change, 
and many more.  
 
b. Humor  
Humor is a vital ingredient in children’s plays. Children love a 
good laugh.   
c. Characters 
If drama is heightened reality, it follows that the characters in a 
play will be larger than life. This is particularly true in a 
children’s play, even in a naturalistic play for older children. 
Children respond to characters that are drawn clearly and in broad 
strokes. They also respond to characters who are strongly defined, 
interesting, identifiable and fun.   
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d. Life or Death Situations 
Conflict has always been the stuff of drama. Conflict of 
personality, view, or desire can lead to a thought-provoking clash 
of ideas. Children’s theatre is no exception.  
e. Language 
In most plays for children, language will be the main medium of 
communication with the audience. A child’s vocabulary and use 
of language is more limited than that of most adults, but this does 
not mean that the playwright has to use the simplest words.  
f. Silence 
While emphasizing the importance of language, it should never be 
forgotten that silence on stage can be very powerful. An action 
scene with no dialogue can speak louder than words. A silent 
scene can also encourage the audience to follow carefully and 
interpret the action.  
g. Audience Participation 
This is an important ingredient of children’s theatre, but an 
entirely optional one. For some children’s stories and plays, it 
would be irrelevant and out of place. Anyone writing or directing 
a play should however consider using audience participation as 
young children suffer few inhibitions when given the chance to 
join in. 
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h. Scale  
There is something immediately appealing to the imagination 
about giant scale or small scale objects or people.  
i. Puppetry 
Children like puppet: glove puppets, rod puppets, shadow 
puppets, large puppets or small puppets. This may seem 
surprising given how much sophisticated cartoon animation and 
computer graphics they are accustomed to see on television.  
j. Magic within the Plot 
Achieving the impossible by magic is intrinsically theatrical. It 
follows that a story with magic as part of the plot can make good 
children’s theatre.  
k. Colorful Look on Stage 
Children love color. Most of them know their colors long before 
they can read or count. 
l. Lighting 
Children enjoy special lighting effects: ‘gobos’ which can project 
shapes on to the stage or create the look of dappled light coming 
through the trees; strobe lights for exciting chases; and special 
lanterns which revolve to accompany magic spells. 
m. Sound 
It is only in recent years that theatre sound has become 
electronically sophisticated.  
n. Music  
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Songs and incidental music should help keep the story moving. If 
there are songs, the music and lyrics need to be accessible to the 
audience.  
o. Mime and Movement 
It is worth remembering that a children’s play should never be too 
wordy. There need to be the occasional breaks; moments when 
mime, dance, movement or unspoken action carries the story 
forward.  
p. Climaxes and Cliffhangers 
There will be a series of mini-climaxes, developing towards a 
major climax, which resolves the situation and ties up the ends.  
q. Justice and Fairness 
As children immediately respond to unfairness or anti-social 
behavior, many good children’s play will exploit this in order to 
involve the audience in the struggle for right to prevail.  
r. Taboos 
We should always consider the age range to which the play is 
aimed. We must all have a sense of responsibility and treat 
sensitive issues carefully. (Wood, 1944: 38) 
Wood (1944: 153) stated that there are three sections of 
producing drama for children, they are: 
a. Section 1: Pre-Production 
When gathering together the production team – designers of 
the set, costumes, lighting and sound, the music composer/ 
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director, the production manager and the stage management – the 
producer of an adult play will first and foremost be searching for 
talent and ability. The requirements of children’s play necessitate 
something more. The team needs to have a genuine commitment 
to working for and entertaining children.  
Every member of the production team should have an 
appreciation of the child’s world of humor, color and imagination, 
and relish the chance to be part of it. Their attitude to the work 
should reflect a freshness of ideas as well as a level of excitement 
at the opportunity to produce high quality work for children, 
especially at the thought that they the chance to introduce a new 
generation to the unique experience of theatre-going. They should 
use their skills to ensure that this special audience is not 
disappointed and they should take a genuine interest in the 
response of the audience to the finished product.    
Here are some of the most common problems seen in both 
amateur and professional production: 
1) Sets and Costumes-Designer  
Design is an integral part of a children’s production. It 
demands considerably more invention and imagination than 
might be required for an adult play. Very often the designer 
will be called upon to create sets around fantasy ideas, 
interpreting them with an appreciation of color and shape, yet 
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making sure that the sets and costumes will be practical and 
‘work’. 
2) Choreographer/ Movement Person 
The qualities of children’s theatre choreographer have much 
more to do with the development of acting than dancing 
skills. The cast is often made up of actors who can move 
rather than dancers who an act.  
3) Composer/ Musical Supervisor  
It is crucial that a children’s play with songs has composer 
who appreciates the kind of music that children will respond 
to. This music tends to be rhythmic, tuneful and not too 
sophisticated. If there are any audience-participation songs, 
the tune must be relatively simple to enable the children to 
pick it up quickly. Children’s theatre composers need to pay 
careful attention to the intentions of the lyrics and make sure 
he words are stressed clearly and effectively. They should be 
aware of the fact that the cast may comprise actors who sing 
rather than singers who act. The actors have been cast 
because of their ability to put over a song rather than to sing 
it with a beautiful operatic voice. Therefore, the musical 
range should not be too ambitious.       
4) Sound Designer 
The sound designer’s contribution should not be 
underestimated. Sound can help create mood atmosphere. 
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The sound designer can have a great deal of fun, particularly 
when creating and recording sound effects.  
5) Lighting Designer 
In a children’s production, the director must always bear in 
mind the theatrical potential of lighting and use it throughout 
the play to enhance the mood and atmosphere. Lighting 
creates genuine theatrical magic.   
6) Production Manager/ Stage Manager 
If a production manager is to be employed, he or she will 
provide a vital role in coordinating the building of the set and 
the making of the costumes, and ensuring that the demands of 
the show are met. The production manager may advise on 
how to make the scene changes as swift as possible to avoid 
losing the audience’s attention.  
7) Casting  
Actors in children’s theatre need all the basic skills; good 
acting, good movement and possibly good singing. They 
need a very high energy level, an outgoing enthusiasm which 
will enable them to enjoy the challenge of performing to 
children, and the ability to sense when an audience is in 
danger of becoming restless or losing interest.  
8) Director’s Homework 
The director should schedule regular production meetings at 
which all departments can swap the latest information and 
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make sure the really get to know the play and its potential 
problems. Ideally, there should be a very clear understanding 
of how the production will work before rehearsal starts.    
b. Section 2: Rehearsals 
When rehearsing a musical production, it is a good idea for 
the cast to get the songs under their belts as quickly as possible. 
The musical director and cast work together a fair amount of time 
in the first few days. As soon as the songs are learnt, they can be 
choreographed. The sooner this is achieved the better. In this 
section, there are some important aspects. They are blocking and 
focus, pace, respect for the play and the audience, the script 
(interpretation and clarity), sincerity, characterization, directing 
suddenlies, directing climaxes, positive and negative statements, 
humor, audience participation, the technical rehearsal and the 
dress rehearsal.     
c. Section 3: The Opening Performance and Beyond 
For theatre, unlike poetry, novel writing, art or sculpture, is 
a collaborative medium. Many cogs drive the wheel. Each cog has 
a vital part to play. Any cog can make a mistake and effect the 
flow. Thus the challenge becomes greater. At this stage, the 
director has to let go of is or her baby; now it must enter the 
world and stand on its own two feet.  
The opening performance has been and gone. With a 
children’s play this is likely to have been an opening morning or 
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afternoon rather than an opening night. For the writer, actors and 
director there will hopefully be a feeling of exhilaration and 
satisfaction, but there will always be a few things that haven’t 
gone quite expected. Some problems can be interpreting the 
audience reaction, too wordy, lack of clarity, lack of focus, 
audibility problems, unhelpful lighting, songs not working and 
legitimate restlessness.     
4. The Procedure to Teach Speaking through Drama 
Scrivener (2006: 69) gave the following list of a number of 
drama activities that are commonly found in English language 
teaching;  
a. Role Play 
Role play enables students to step outside themselves, to accept 
and change into a different character. Students either improvise or 
create their own character or they are given role-cards. In another 
case, it has a stimulating effect and students feel freer to engage 
themselves in learning.  
b. Simulation 
In the initial stages of their learning, students become acquainted 
with various roles starting from the simpler ones, usually those 
they are used to from everyday life: a mother, a father, a shop 
assistant, a customer, a tourist, and many more. 
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c. Drama Games 
Wessels pointed out that ‘drama games’ should involve action, 
exercise the imagination, involve both ‘learning’ and ‘acquisition’ 
and ‘permit’ the expression of emotion (1987: 29). All the 
elements mentioned help students to become actively engaged in 
learning and experience the dynamics of the learning experience. 
There are many forms of games with various functions like, ice-
breakers. 
d. Acting Play Script 
Cockett and Fox stated “it is important to remember that a script is 
not a drama as much as a proposal for drama” (1999: 85). Script 
becomes a starting point that provides great space for each 
individual to utilize his or her talent. Students are presented with 
the script from the teacher or even prepare their own. 
e. Prepare Improvised Drama  
Students themselves work and perform a story, a situation or a 
number of situations. It is students who are in charge of their work. 
The aspect of ownership provides further motivation in order to 
succeed in the activity. 
 Meanwhile, Holden suggests the following five points for 
integrating drama activities into the lesson (Holden 2011: 14): 
a. Firstly, the teacher presents the idea, theme or problem to the 
students, organizing and preliminary work and making sure 
that the students know precisely what to do. 
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b. Secondly, the students discuss what they are going to do and 
exactly how they are going to do. 
c. The third, the students experiment with various interpretations 
until they are satisfied with one. 
d. Fourthly, the students showing their interpretation in front of 
the class. 
e. And the fifth, even in place of the fourth stage, the teacher may 
think his solution. This thought can serve as a form of 
assessment for the students of their work.  
 
C. Review on Teaching English to Young Learners 
1. Definition of Young Learners 
 The definition of young learners is different each author. 
According to Philips (1993: 3), young learners are children from 
school age five or six years old to eleven or twelve years of age. This 
opinion was also shared by Scott and Yetreberg (1990: 1). However, 
some authors claim that the limit age for defining young learners 
should be up to fifteen, such as Helus (2004) who stated that it was not 
until this age when sexual maturity and physical development, as such, 
is at the final stage.  
 Nonetheless, to define a young learner just by age would not be 
exactly right. As Philips (1993: 3) underlined that some other factors 
are even more important that the age itself. The other factors that 
influence children’s development differ from culture, environment or 
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sex to the influence of their peers and parents. Moreover, the 
development is very individual because some children develop early, 
some later, some gradually, and some in leaps. As Scott and Yetreberg 
(1990: 1) pointed out that it is not possible to say that at the age of five 
all children can do x, at the age of seven they can do y, or that age of 
ten they can all do z. Teachers should take into all stages of different 
development and individual language acquisition. 
2. Characteristic of Young Learners 
Teaching English to children is different from teaching English to 
adult. Children have some characteristics that vary greatly from adult. 
As stated as Brumfit (1991:5), characteristics of young learners are: 
a. Young learners are only just beginning their schooling, so that 
teachers have a major opportunity to mold their expectations of 
life in school. 
b. As a group, they are potentially more differentiated than 
secondary or adult learners, for they are closer to their varied 
home cultures and new to the conformity increasingly imposed 
across cultural groupings by the school. 
c. They tend to be keen and enthusiastic learners, without the 
inhibitions, which older children sometimes bring to their 
schooling.  
d. Their learning can be closely linked with their development of 
ideas and concept, because it is so close to their initial 
experience of formal schooling. 
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e. They need physical movement and activity as much as 
simulation for their thinking and the closer together can be 
better. 
Another expert, Scott and Ytreberg (2000:2), said some opinion 
about the characteristics of young learners, they are: 
a. Young learners know that the world is governed by rules. They 
may not always understand the rules, but they know that they 
are there to be obeyed and the rules help to nurture a feeling of 
security. 
b. Young learners understand situation more quickly than they 
understand the language used. 
c. Young learners use language skills long before they are aware 
of them. 
d. The own understanding of young learners comes to hands, 
eyes and ears. The physical world is dominant at all times.  
e. Young learners are very logical. What is said first happen first.  
f. Young learners have a very short attention and concentration 
span. 
g. Young learners sometimes have difficulty in knowing what 
fact is and what fiction is. The dividing line between the real 
world and the imaginary world is riot clear 
h. Young learners are often happy playing and working alone but 
in the company of others. 
i. The adult world and the child world are not the same. 
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j. Young learners will seldom admit that they do not know 
something either. 
k. Young learners cannot decide for themselves what to learn. 
l. Young learners love to play and learn best when they are 
enjoying themselves. 
m. Young learners are enthusiastic and positive about learning. 
The young learners do not come to the language classroom empty 
handed. They bring with them an already well-established set of 
instinct, skills and characteristics which will help them to learn 
another language. Here are the characteristics of young learners 
according to Halliwell (1998: 3): 
a. Children are already good at interpreting meaning without 
necessarily understanding the individual words. We know 
from experience that very young children are able to 
understand what is being said to them even before, they 
understand the individual words. Intonation, gesture facial 
expression, action and circumstances all help to tell them what 
the unknown words and phrases probably mean. By 
understanding the message in this way they start to understand 
the language.  
b. Children have great skill in using limited language creatively. 
In the early stages of their mother tongue development, 
children excel at making a little language go a long way. They 
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are creative with grammatical forms. They are also creative 
with concepts.  
c. Children frequently learn indirectly rather than directly. Even 
when teachers are controlling an activity fairly closely, 
children sometimes seem to notice something out of the 
corner of their eye and to remember it better than what they 
were actually purposed to be learning. At times this can be a 
frustrating experience for the teacher but this capacity too can 
be turned to our advantage in the language classroom. It part 
of the rather complex phenomenon of indirect learning. 
Language activities which involve children in guessing what 
phrase or word someone has thought of are very good 
example of this phenomenon in action. Guessing is actually a 
very powerful way of learning phrases or structure, but it is 
indirect because the mind is engaged with the task and is not 
focusing on the language. 
d. Children take great pleasure in finding and creating fun in 
what they do. Children have an enormous capacity for finding 
and making fun. Through their sense of fun and play, the 
children are living the language for real. It is supported by 
Brumfit (1991: 33) that young learners learn better through 
play or at least can be induced to go along with teaching that 
is tempered by ‘fun’ activities. Their activities involve play 
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and enjoyment such as singing, drawing, solving puzzles, 
coloring, and many more.  
e. Children have a ready imagination. Children delight 
imagination and fantasy. It is more than simply a matter of 
enjoyment. In this primary school, children are very busy in 
making sense of the world about them. They are identifying 
pattern and also deviation from the pattern. They test out their 
versions of the world through fantasy and confirm how the 
world actually is by imagining how it might be different. In 
the language classroom, this capacity for fantasy and 
imagination has a very constructive part of play. If teachers 
accept the role of the imagination in children’s we can see that 
it provides another very powerful stimulus for real language 
classroom too. The teachers want to stimulate the children’s 
creative imagination so that they want to use the language to 
share their ideas.  
f. Children, above all, take a great delight in talking. Children 
need to talk. Without talking they cannot become good at 
talking. They can learn about language, but the only way to 
learn to use it. So the teachers’ job is to make sure that the 
desire to talk is working for learning not against learning.  
3. The Purpose of Teaching English to Young Learners 
Objectives for foreign language learning at primary stage stand 
out as follows: 
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a. Language learning should assist the general educational 
objective of encouraging the conceptual development of the 
child.  
b.  Language learning should from part of the skill/ conceptual 
and cultural/ social development of the child-literacy, 
numeracy, general language awareness, some curiosity about 
the world around him/ her and outside the borders of his/ her 
own country.  
c. Primary school language learning should promote at 
formation of a positive attitude to language learning in 
general. It should form a good basis for secondary school 
studies, but no ape the style of learning that may later be 
imposed. 
d. Primary language learning should result in the acquisition of 
some appropriate elements of the actual language studied.  
From the explanation above, it can be concluded that objectives of 
foreign language learning at primary stage are not only cover the 
language learning itself but also effect the general educational 
objective like skill/ conceptual and cultural/ social development of the 
child involving literacy, numeracy, general language awareness, some 
curiosity about the world around him/ her and outside the borders of 
his/ her own country. It also has support positive attitude to language 
learning in general and result language acquisition of language which 
is studied (Brumfit, 1995: 34-35). 
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4. How to Teach English to Young Learners 
English is a foreign language; it means that English is only 
normally used by the students while it is being learnt in school 
(Brumfit, 1991: 6). There are some considerations on how to teach 
English to children.  
a. Words are not enough.  
Most activities for the younger learners should include 
movement and involve the sense. Teacher will need to have 
plenty of objects and pictures.  
b. Play with language.  
Teacher should create activity which enables students to be 
creative in using language. Playing with language in this way 
is very natural stage in the first stage of foreign language 
learning too.  
c. Language as language.  
Becoming aware of language as something separated from 
events taking places takes time. Most eight to ten years-old 
children already have awareness in their own language.  
d. Variety in the classroom.  
Since young learners only have short span of concentration 
and attention, so variety in the classroom is a must. Kinds of 
variety are variety of activity, variety of pace, variety of 
organization, and variety of voice. 
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e. Routines.  
Children benefit from knowing the rules and being familiar 
with the situation. Teacher should have system, have 
rowdiness, organize and plan the lessons.  
f. Cooperation not competition.  
Avoid rewards and prizes. Other forms of encouragement are 
more effective. Although, it can be great fun and usually leads 
to great deal involvement. There is always a winner and loser, 
winning tam and losing team. Language learning is situation 
where everyone can win. 
g. Grammar.  
As a teacher, we should note the structures, functions and 
grammar items which we want our pupils to learn as well as 
those they are already know, but our actual teaching should 
only include the barest minimum of grammar taught as 
grammar. This does not mean teaching grammar rules to the 
whole class. The best time is to introduce some sort of simple 
grammar is either when a pupil asks for explanation or when 
we think a pupil will benefit from learning some grammar. 
This may be when we are correcting written work or it may be 
in correction with an oral exercise which practices. 
h. Assessment. 
Even though formal assessment may not be a compulsory part 
of teacher’s work, it is always useful for the teacher to make 
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regular notes about each child’s progress. The teacher should 
be talking to the children regularly about their work and 
encouraging self-assessment (Ytreberg, 2000: 5-6). 
Tsui (1995:  1) defined that the classrooms as a place where more 
than two people gather together for the purpose of learning, with one 
having the role of teacher. There are some activities and strategies to 
get success in teaching language skill of English to children. The types 
of classroom practices that are suitable for young learners are songs, 
oral drills, role-plays, pictures, games and many more.  
5. Teaching Language Skill to Young Learner 
Linfors in Tomkins and Hoskisson (2000: 36) stated: 
 “Elementary classrooms should be authentic language 
environments that encourage students to listen talk, read and 
write; that is they should be language-rich… The physical 
arrangement and materials provided in the classroom play an 
important role in setting the stage for listening, speaking, 
reading and writing.” 
From the statement above, language classroom in elementary 
school should be language-rich. Students’ desk are more often 
arranged in small groups and classroom are visually stimulating with 
posters, cards, and other that related to theme or subject matter. There 
are four language skills taught in school: 
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a. Teaching Listening 
For listening skill, English teachers are expected to be the 
model speakers of their students in pronunciation, fluency, 
diction, expression and communication. Ytreberg (2000: 2) 
gave opinion that when pupils start to learn foreign language, 
it is going in mainly through their ears and what the pupil hear 
is their main source of language. Teachers give them as much 
visual back-up as possible through facial expression, through 
movement, mime and pictures. House (1997: 19) stated that 
there are five basic types of listening tasks at primary level. 
They are stories, songs and rhymes, task listening exercises, 
pronunciation models, and modeling exercises. 
b. Teaching Speaking  
According to Ytreberg (2000: 40), here are some aspects to 
teach speaking to young learners: 
1) Oral Drills. It is exercises which require students to listen 
to words, phrases or sentences and repeat them sometimes 
changing a key item. They can become very monotonous 
and routine especially if a teacher has a large class and 
everybody has to have a turn. Some suggestions for 
livening up the drills are work in groups, use stress, 
intonation and tone, use physical involvement, use 
language that students know, true or false drills and throw 
in wild cards.  
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2) Role Plays. It is useful for oral activities because children 
can start on role-play dialogues by learning a simple one 
off by heart then acting it out in pairs; children do not just 
use words, but also all the other parts of speaking a 
language (tone, stress, intonation, facial expression and 
the others); children learn to ask as well as answer. 
3) Teaching Reading 
The activities of teaching reading involve two skills, 
decoding and reading with understanding. Decoding is the 
correct pronunciation and sounds and out of the world and 
should always be done aloud and always follow a model 
form the teacher or tape when the first language is first 
being presented. Reading with understanding understands 
the meaning of the words, phrases or sentence. (House, 
1991: 24) 
4) Teaching Writing 
Writing consists of motor skills as well as language skills. 
Free writing is developed very slowly and the teachers are 
expected not to expect students to write freely what they 
cannot say freely. There are some classroom techniques 
and activities for teaching writing children, such as:  
(a) Writing models. Teacher provides reading material that 
will be model the type of writing their young learners will 
produce;  
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(b) Group writing. Children can work collaboratively on a 
writing project, but it needs to be carefully organized on 
the part of the teacher;  
(c) Talking and writing box; (d) Writing centers; (e) 
Writing conferences;  
(f) Inventive spelling;  
(g) Word walls.  
5) Teaching Vocabularies 
There are some classroom techniques and activities for 
teaching vocabulary to children, such as:  
(a) Connecting vocabulary to young learners’ live though 
personalization;  
(b) Word for the day;  
(c) Categories;  
(d) Scavenger hunt;  
(e) What’s missing;  
(f) Mystery words;  
(g) Concentration;  
(h) Vocabulary basket: (1) Flashcards. House (1997: 25) 
defined flashcards as illustrated cards or cards with words 
on, or they may be designed for the children to cut out, 
color and write on; (2) Pictures. Visual examples of 
language are very important in the primary school 
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classroom. Picture can be used to develop and sustain 
motivation (Linse, 2005: 128)    
D. Previous Studies  
The researcher provides information from other researchers to 
prove the originality of this research. The first previous study is taken 
from Mandie M. Moore, the student of Eastern Michigan University. It is 
entitled “Using Drama as an Effective Method to Teach Elementary 
Students in the Academic Year 2003/2004”. The aim of the research was 
to know how the use of drama method to teach elementary school.  
The second previous study is taken from Marta Burlinska, entitled 
“Ways of Implementing Drama Technique in Teaching Speaking Skill to 
Young Learners at the Elementary Level in the Academic Year 
2015/2016”. This thesis is concerned to the use of drama activities in the 
learning-teaching experience as well as to show how drama may be used 
to develop productive and receptive skills and how it can contribute to the 
mastering of language system.  
The previous studies above are about the successfulness of 
implementing the drama to teach English in elementary school. The 
research designs from the thesis above are same with this research. The 
previous studies are concerning on how young learners to be able 
presenting drama.  
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CHAPTER III 
RESEARCH METHODOLOGY 
In this chapter, the researcher reports the research procedure. The 
discussion is divided into six subchapters. The first subchapter is the research 
design. The second subchapter is the setting of the study. The third subchapter is 
the data resource. The fourth subchapter is the technique of collecting the data. 
The fifth subchapter is the technique of data analysis. The sixth subchapter is the 
trustworthiness of the data. 
A. The Research Design 
This study includes in qualitative research because it is relying on the 
collection of qualitative data. In contrast with quantitative research, 
qualitative research tends to emphasize meaning and context more than 
specific findings in the form of facts or particular element of knowledge. The 
differences between qualitative and quantitative research is the interest of the 
researcher in the context of completeness of the interpretation and description 
rather than the relativity narrower focus on dependent and independent 
variables and hypothesis testing under controlled condition that characterizes 
much qualitative research (Emanuel and William, 1997: 336). 
This research uses descriptive method as the proper method to 
describe the implementation of teaching speaking using drama because 
descriptive research aims at providing what current practice as accurate as 
possible; how the teachers teach; how the learners learn; the classroom looked 
like at particular time in particular place. 
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Brumfit and Mithcell (1995: 11) stated descriptive research at 
providing as accurate as account as possible of what current practice is, how 
learners do learn, how teacher do teach, what classrooms do look like at a 
particular place. This research was collected the data, analyze the main draw 
a conclusion based on the data only, without taking general conclusion. 
In conducting the research, the researcher observed one class that 
consists of several students of the second to fourth grade. It was the 
combination class to make efficient place and time because of the amount of 
joined students in HEC. The researcher was fully as the observer when the 
process of research is going on. The researcher gets the data of the research 
subject as the observer.    
 
B. Setting of the Study 
This research was conducted in SD Muhammadiyah 3 Surakarta. It is 
located in Jl. Singosari Utara 1/ 13 Nusukan, Banjarsari, Surakarta 57135. 
The research was started with designing research proposal, developing 
research instrument, conducting research proposal, collecting the data, 
discussing the data analysis, and the last activity is writing the research 
report. SD Muhammadiyah 3 Surakarta has three classes each grade. Related 
to the program, not all students in the school students join the program 
because HEC is kind of extracurricular in the school. Thus, it should be 
chosen by the students who want to join and be in group from the students 
with different grades such as the group of second level which consists of 
three grades, they are from second to fourth grade.    
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C. The Data Resource 
This research collected the data from events, informants, and 
documents. The research uses the implementation of teaching speaking 
through drama that joins the HEC in SD Muhammadiyah 3 Surakarta. The 
sources of the data are: 
1. Events 
The events refer to the process of implementing teaching 
speaking through drama at the fourth grade that joined the HEC in SD 
Muhammadiyah 3 Surakarta. The events held ten times. Actually, the 
program of HEC has twenty meeting in each season. The ten in the 
beginning meetings are the knowledge and the rest ten are the process of 
producing the drama. However, the researcher only observed the five 
meetings including practice and performance of the drama. 
2. Subjects 
The subjects refer to the teacher of HEC, the students and the 
headmaster of SD Muhammadiyah 3 Surakarta. The teacher of HEC is 
also the originator, Mr. Herbudi. The second subjects are some students 
of HEC in SD Muhammadiyah 3 Surakarta. The last subject is the 
school’s headmaster. He gave his testimony or opinion about how 
satisfied about the drama in order to practice the students’ speaking 
ability. The information taken by the researcher was the data to be 
analyzed.   
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3. Documents  
The documents were the module used by the students from HEC, 
the drama script, pictures during the observation, and some supporting 
videos.  
 
D. The Techniques of Collecting the Data 
There are three techniques of collecting the data used in this thesis. 
They are observation, interview and documentation. Those three techniques 
did in SD Muhammadiyah 3 Surakarta. These are the details about the 
techniques of collecting the data: 
1. Observation 
Observation is an activity of viewing the research subject in 
detail. Observation closely relates to the role of the researcher in 
observation, for instant the researcher acts as a participant, non-
participant, or middle ground position. Participant observation has 
attracted several commentaries by writers (Labaree, 2002; Ezeh, 2003). 
Labaree (2002), a participant in an academic senate on a campus, notes 
the advantages of this role but also discusses the dilemmas of entering 
the field, disclosing oneself to the participants, sharing relationships with 
other individuals, and attempting to disengage from the site. 
Johnson and Christensen (2000: 149) said qualitative observation 
involves observing all relevant phenomena and taking extensive field 
notes without specifying in advance exactly what is to be observed. 
Observational of collecting the data is used for the purpose of describing 
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setting, activities, and meaning what is observed from the perspective of 
the participants.  
The researcher observed directly to the classroom activities of 
HEC program in SD Muhammadiyah 3 Surakarta. As a non-participant 
observer in this study, the researcher acts as a complete observer and 
only presents the scene of action but she does not interact or participate 
in the activity of the class. This type of observation is useful in exploring 
topics that may be uncomfortable for subjects to discuss (Creswell, 2008: 
223). 
Observations have been done in five times during the program. 
The first observation conducted in casting step, the second was reading 
stage, the third was recording stage, the fourth was acting stage, and the 
last was the performance of the drama. The four observations were 
conducted in the school and the last observation was conducted in the 
occasion of the show.  
The observed moments are activities in classroom, the process of 
the teaching-learning using drama through: 
a. The way of the teacher in teaching speaking in order to know how is 
the implementation of drama based approach. Thus, the researcher 
observed all of the teaching-learning process; starting from the 
opening, the main (lecturing) teaching, and also the closing of the 
class. 
b. The process of teaching-learning to find the supporting and the 
impeding factors of the implementation of drama based approach. 
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c. The students’ responses during the teaching learning process using 
drama based approach. 
2. Interview 
Moleong (2002: 35) stated interview is a conversation with 
specific purpose which is done by people acting as the interviewer and 
the interviewee. There is discussion about qualitative interviewing 
highlights the importance of reflecting about the relationship that exists 
between the interviewer and interviewee (Kvale, 2006; Nunkoosing, 
2005; Weis & Fine, 2000). The interview used to know about detail 
information that could not get while observing. 
An interview is a data collection method in which an interviewer 
asks questions of an interviewee. Creswell (2008: 225) said a qualitative 
interview occurs when researchers ask one or more participants in 
general, open ended questions and record their answers. The purpose of 
interviewing was to find out what was in and on someone else’s mind 
and found out from them those things we could not directly observe. It 
could be face to face interview technique, via telephone, depending on 
the arrangement between the researcher and the informants.  
In this study, the interview conducted to get in depth information 
that could not be attained by observations and to gain further information 
about the implementation of teaching English through drama in HEC in 
SD Muhammadiyah 3 Surakarta. Then, the researcher used the semi-
structured interview because it is the most suitable to the research. The 
researcher made the key questions before related to the program and 
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added some questions when the information is not enough. The 
researcher wants to get information about the subjects’ opinion to the 
program.  
The researcher held the interview with the head master of SD 
Muhammadiyah 3 Surakarta, the teacher of HEC, and some of the 
students. The headmaster and the teacher were interviewed on December 
7, 2018. Meanwhile, some of the students were interviewed on January 
25, 2018. The students interviewed are the main actor and the narrator in 
the drama. The entire interview took place in SD Muhammadiyah 3 
Surakarta. The headmaster was interviewed in the head office while the 
teacher and the students were interviewed in the class.    
3. Documentation and Audiovisual Materials 
Except observation and interview, the researcher also uses 
documentation and audiovisual materials as a supporting data. They are 
split into two matters. The first is documentation. Documentation is a 
technique to collect the data in the research. It is appropriate with the 
research goals, by accumulating and analyzing documents both in written 
and electronic forms (Sukmadinata, 2011: 221-222). 
Documentation was the umbrella term to refer a wide range of 
written, visual, and physical material relevant to study at hand. Public 
records, personal documents, and physical material were three major 
types of documents available (Merriam, 1998: 113).  
Creswell (2011) said that valuable source of information in 
qualitative research can be documents. Documents consist of public and 
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private records that qualitative researcher obtains about a site or 
participant in a study and they can include newspapers, minute of 
meetings, personal journals and letters. These sources provide valuable 
information in helping researchers understand central phenomena in 
qualitative studies. They represent public and private documents. In this 
study, the researcher used the students’ module, the result of students’ 
tasks and final test and the certificates.  
The next type of the data is audiovisual materials. Audiovisual 
materials consist of images or sounds that researchers collect to help 
them understand the central phenomenon under study. Used with 
increasing frequency in qualitative research, images or visual materials 
such as photographs, videotapes, digital images, paintings and pictures, 
and unobtrusive measures are all sources of information for qualitative 
inquiry (Creswell, 2011: 224). The researcher collected the audiovisual 
materials by taking some pictures and recording videos during the 
observation. 
 
E. The Technique of Data Analysis 
Moleong (2002: 103) explain that defined analyzing data as a process 
of organizing and arranging the data into pattern, category, and set of basic 
classification so the theme can found and the research hypothesis can be 
formulated as what the data advised. 
The researcher used an interactive model of analysis that includes 
three main components, namely the reduction of the data, the display of the 
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data, and conclusion or verification. In this system, the researcher always 
moves among three analysis components during collecting the data. After 
collecting the data, the researcher moves among three components of analysis 
by using the rest of the time (Sutopo, 2002: 95). 
1. Reduction of the Data  
Not all the data of the research is important. It means that the 
important information must be taken and unimportant information must 
be deleted. In the process of reduction, the researcher selected, focused, 
simplified and abstracted the data in the field note. In this case, the 
researcher reduced the information during the research activities of the 
data which is unimportant or they are not support the data of the 
researcher. 
The researcher took the data about teaching and learning process of 
HEC, the form and instruction of teaching speaking, the teacher’s role in 
the teaching drama, the students’ role during the process, and the 
performance of students. The researcher deleted several data in the field 
note which are not related with the implementation of speaking 
procedures in teaching speaking skill. 
2. Display of the Data or Presentation 
Display of the data means description of the data. As the second 
component in analyzing the data, the technique is used in arranging 
information, description or narration in order to draw the conclusion. By 
presenting the data, the researcher considered what she should do in 
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addition; the researcher could make the analysis or take the order action 
based on her understanding. 
The researcher displayed the data then described it. After 
describing the data, the researcher made analysis about the data. The 
researcher presented the data from teaching and learning process in the 
speaking class of HEC, the form and instruction of teaching speaking, the 
teacher’s role in the teaching speaking, the students’ role during he 
process, and the performance of students. The researcher only displayed 
the data which were related with the implementation of speaking 
procedures in teaching speaking skill. 
The first displayed data was how the process in teaching speaking 
through drama in HEC implemented related the objective of the program, 
the teacher’s role and the students’ role. This data was found based on 
the observation and interview. The researcher found that the drama had 
five stages; they were casting, reading, recording, acting and performing 
stages. These stages were found and happened unconsciously. It was 
discussed in detail each stage in the next chapter.  
The second displayed data were the strengths and weaknesses of 
HEC program. It shows many sides which the researcher found related to 
the good and bad effects to the students. These data were found based on 
observation and interview. The strengths and weaknesses were displayed 
and discussed in the Chapter IV.    
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3. Drawing Conclusion or Verification 
The third activity was drawing conclusion. In this research, 
conclusions were drawn continuously throughout the course of the 
research. The researcher tends to accumulate and formulate her 
interpretations as the researcher as gone along. The researcher was likely 
to write up not only what she has seen each day but also her 
interpretations of those observations. The researcher took conclusion 
after presenting and analyzing the data.    
 
F. The Trustworthiness of the Data 
For determining the data, it is needed investigation of the data. The 
technique of data investigation depends on some criteria; credibility, 
transferability, and conformability. For the needs above, the researcher used 
technique of data investigation as follows: 
1. Triangulation  
Triangulation is a technique to check validation of data which 
employs other things. The processes of triangulation which are used by 
the researcher in the research are: 
a. Comparing the result of the observation with the result of the 
interview (cross different method). 
b. Comparing the opinion or view of a person with the other opinion or 
view of people (cross different respondent). 
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2. Prolongation Participant 
The researcher lengthens the existence of the researcher in the field 
of the research as an effort to reach saturation of data gathering. It is 
aimed for increasing the degree of data trusty which is gathered. For 
doing this, the researcher relearns and examines the possibilities of 
producing the distortion in the data gathering, whether appears from the 
researcher or from outside. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 In this chapter, the researcher analyzed the gathered data from the 
research. The data were obtained from observation, interview and analyzing 
documents. This chapter is divided into three sections; the description of the data, 
research finding and discussion. The description of the data was gathered from the 
teaching speaking process in HEC at SD Muhammadiyah 3 Surakarta. The 
research findings discuss the teaching speaking through drama in HEC at SD 
Muhammadiyah Surakarta. The discussion subchapter provides the explanation of 
the research finding related to the statements and suggestion from experts.   
A. Description of the Data 
To describe the implementation of teaching speaking through drama 
in HEC at SD Muhammadiyah 3 Surakarta, the researcher did some 
techniques to collect the data as planned in Chapter III. The data of these 
findings were gathered from observation, interview and documentation. At 
the beginning, the researcher delivered the permission letter from the campus 
for doing the research and explained the aim of the research clearly to the 
head master of SD Muhammadiyah 3 Surakarta. It was on October 19th, 2018. 
The head master gave the permission to the researcher to do the research. 
After having permission, the researcher contacted the teacher of HEC, Mr. 
Herbudi.  
The researcher did the first observation on October 26th, 2018. It was a 
week after the researcher having the permission. It was because the program 
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done only once a week. In this meeting, the teacher also gave the documents, 
such as the module and the drama script. The second observation did on 
November 2nd, 2018. The observation was held four times, the next 
observations were held on November 23rd, 2018, as the recording section of 
the students’ voice, because the drama would be held in lip sync. Then, the 
last observation was the practice after recording section. It was held on 
November 30 2018.  
The researcher did the interview with the teacher of HEC, the head 
master of SD Muhammadiyah 3 Surakarta and some of the students. The 
researcher interviewed the teacher of HEC to know the teacher’s role in 
teaching speaking through drama class. The researcher also interviewed the 
students to know their perceptions due to the process of practicing drama. 
Then, when doing interview with the headmaster, the researcher got his 
opinion and view during the program in his school. From the interview, the 
researcher made script of the interview. The script was got by the record 
while interviewing. 
 
B. Research Findings 
This subchapter provides the implementation of teaching speaking 
through drama in HEC at SD Muhammadiyah 3 Surakarta. It also describes 
the strengths and weaknesses of teaching speaking through drama in HEC at 
SD Muhammadiyah 3 Surakarta. During the research, the researcher found 
that the program was as an external extracurricular which not a must. The 
students were offered to join or not. Then, the program has five stages in 
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producing the drama. They are casting, reading, recording, acting and 
performing stage. Those stages are discussed in the observation data.    
1. The Implementation of Teaching Speaking Through Drama in HEC 
at SD Muhammadiyah 3 Surakarta 
a. The Observations  
In this research, the researcher did the observation five times. The 
teacher of practicing drama was Mr. Herbudi Nooriyadi, the students 
always call him Mr. Budi. The details of the observation are discussed as 
follows: 
1) The First Observation (Casting Stage) 
The first observation was held on October 26th 2018. It was 
conducted in 2A class which was provided by the school to hold the 
course. 
Table 4.1 The activities during the casting step of producing drama 
No Steps The Teacher Role The Students Role 
1.  Opening The teacher opened the 
class by saying 
“Assalamu ‘alaikum 
warahmatullahi 
wabarakatuh”  
He checked the 
students’ attendance. 
He also greeted the 
The students 
answered 
“wa’alaikum salam 
warahmatullahi 
wabarakatuh”. 
The students said 
who were absent that 
day and responded to 
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students in English. the teacher’s 
greeting. 
2.  Main 
Activity 
The teacher shared the 
script to the students. 
He told the storyline 
and the moral value. 
He also emphasized on 
the important scene of 
the script. He made 
some illustrations of 
them to be understood 
by the students.  
After that, the students 
were called one by one 
and mentioned their 
roles too. He asked to 
the students to sit on 
the floor, in circle.  
This part was reading 
section. The teacher 
read the dialogues 
first. If the teacher 
found mistakes, he 
The students were 
listening to the 
teacher’s explanation 
for about five 
minutes at the 
beginning. They 
started to make 
noises after that. 
Nevertheless, they 
followed the 
teacher’s instruction 
to sit on the floor 
and make a circle.  
The students were 
copying the teacher 
as much as possible. 
They imitated the 
teacher on any 
condition. Some 
were paying 
attention, running 
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would correct it 
immediately.  
The teacher 
admonished the 
students who made 
noises or ignored the 
instructions. When the 
teacher focused on 
correcting the current 
students, the other 
students were 
crowded. 
around, imitating 
quietly or outing the 
class.  
3.  Closing The teacher only said 
greeting to close the 
meeting and reminded 
the students to practice 
the dialogue at home.  
The students replied 
the greeting in hurry 
to get home. 
 
Based on the table, the researcher found that the teacher 
opened the class by saying salam as same as the school rule because 
it is Islamic Elementary School. The teacher also checked the 
students’ attendance in spite of he only asked the absent students 
without checking the names one by one. In the opening, the students 
were sitting on their chair. This situation occurred during the script 
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distribution, telling story of the script and the roles mentioned. The 
students were being crowded when the teacher told the storyline. 
After that, the teacher asked the students to sit on the floor in 
around. Although, some of students ignored the teacher’s order, they 
did it eventually. It took time and the students did not sit in around 
properly but the teacher still continued the class. He started giving 
example of reading the script. The students who got turn listened 
him and tried to say it. However, the other students made some noise 
again; even they played in group or left the class. The class was 
difficult to be handled. The teacher sometimes warned them but it 
did not help. He continued the reading by calling out their names or 
roles. Finally, the reading was done till the end though the time was 
running out on the students’ own game. The class was ended by 
saying salam and reminding to memorize the script.  
2) The Second Observation (Reading Stage 1) 
The second observation did on November 2nd 2018. It was still 
conducted in 2A class.  
Table 4.2 The class observation of practicing drama after the casting 
No Steps The Teacher Role  The Students Role 
1.  Opening The teacher opened the 
class by saying 
“Assalamu ‘alaikum 
warahmatullahi 
The students 
answered 
“wa’alaikum salam 
wa rahmatullahi wa 
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wabarakatuh”. He 
checked the attendance 
and asked who was 
absent. The teacher 
also asked the students 
who did not come in 
the last meeting about 
their reason. He 
warned the students to 
come every meeting 
because it is important. 
barakatuh”. 
The students told 
who were absent and 
they listened what 
the teacher warned. 
2.  Main 
Activity 
The teacher asked the 
students to open their 
script. However, the 
students who did 
dialogue in group sat 
contiguously.  
Mr. Budi led the 
students to read the 
script. The students 
repeated the dialogue 
after the teacher.  
Mr. Budi gave 
example to speak 
The students brought 
out and opened the 
script. 
They followed to sit 
in group, even it 
needed time. 
The students started 
to read the 
dialogues. Most of 
them were still in the 
circle. However, 
they talked each 
other and ignored the 
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louder and it made the 
other students focused 
again. In this meeting, 
some of the students 
had already 
memorized some short 
dialogues.  
teacher sometimes. 
The other students 
who did not get turn 
played around in the 
class.  This time, the 
class was still 
crowded. The 
students who did not 
have the turn were 
running and 
screaming in the 
class. They were 
also out the class. 
Meanwhile, the 
students who had 
their turn to repeat 
the dialogue said it 
softly. 
3.  Closing The teacher reminded 
the students to practice 
and memorized the 
dialogue at home. The 
teacher closed the class 
The students 
answered 
“wa’alaikum salam 
wa rahmatullahi wa 
barakatuh”. 
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by saying ”Assalamu 
’alaikum war 
rahmatullahi 
wabarakatuh”.   
 
As seen in the table, the second observation was conducted in 
the next meeting of casting. This meeting was reading script, 
pronunciation correction and intonation. The students were sat on the 
floor again but the students who were as a group in the script 
bunched up. Before the meeting was started, the teacher opened the 
class as usual. He also warned to the students about the attendance 
because the practice should not be skipped. Every meeting had 
progress so all of the students had to follow each meeting. After that, 
the teacher continued the class by starting the reading.  
The students were still ignored and rejected the teacher’ 
instruction. However, some of the students had memorized the short 
dialogue. They did not read the dialogues, they said them directly. 
However, there were also the students who had not memorized their 
dialogues and were ashamed to speak loudly. It made the teacher 
gave example to speak louder and repeated it twice or more. His loud 
voice made the students focused again. In the last part of the 
meeting, the teacher reminded the students to present the class and 
memorize the script. The meeting was closed by saying salam.   
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3) The Third Observation (Recording Stage) 
This observation did on November 23rd 2018, as the recording 
section of the students’ voice. 
Table 4.3 The parts of recording section 
No Steps The Teacher Role The Students Role 
1.  Opening Mr. Budi opened the 
meeting by salam 
and checked the 
students’ attendance. 
He informed the 
rules while 
recording. The 
students did not 
allow being crowded 
and making some 
noises. Mr. Budi also 
reminded the correct 
pronunciation and 
intonation to talk 
their dialogues. He 
also warned to be 
focused on the 
recording. 
The students entered 
the studio and paid 
attention to the 
teacher’s direction.  
They were seemed 
focused this time 
because they had been 
admonished to make 
good records. 
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2.  Main 
Activity 
Before the recording, 
the teacher asked the 
students to practice 
the dialogues once. 
The teacher gave 
corrections of the 
students’ miss-
pronounce.  
During the record, 
the teacher 
sometimes cut the 
students because 
they did not read the 
dialogue correctly as 
the teacher said. 
The students practiced 
the dialogue once and 
were corrected by the 
teacher. Some 
students had few 
miss-pronounced but 
the teacher let them 
because it was fair for 
the elementary 
students.  The students 
were separated to be 
two groups because 
the microphones were 
only two. Thus, they 
had to use it by turns. 
The students started 
the record after all the 
preparation was done. 
3.  Closing The teacher 
informed that he 
would share the 
record via whatsapp 
in their group. He 
The students 
responded to the 
teacher said. They 
knew how to have the 
record and practiced it 
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asked the students to 
memorize their 
dialogues by 
listening the records. 
The teacher closed 
the meeting by 
saying salam and 
made yells to give 
the students spirit in 
practicing the drama. 
at home. 
The students answered 
the salam and left the 
studio.   
 
On the table, the third observation was different to the two 
observations before. It was the recording section. Thus, the meeting 
was not done in the class. It was held on a studio. The teacher was 
helped by an editor. He edited the students’ voice and did it as the 
teacher’s order. The teacher had prepared the songs and some sound 
effects of the drama. The teacher opened the meeting as well and all 
of the students presented that day. The students also had practiced 
the script for two months or about eight meetings.  
Yet the students practiced the script once before the recording 
by the teacher’s lead. The teacher corrected the pronunciation and 
intonation for the last. The students were being focused and paid the 
attention. They did not make any noise. The students followed what 
the teacher said. However, some of the students had much miss-
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pronounced and got warning from the teacher. Then, they did the 
record as good as they could. They started the record by saying the 
dialogues alternately due the limited microphones. It was only two. 
The record was retaken sometimes because the students’ voice was 
not recorded correctly. Nevertheless, the record went smoothly. The 
teacher reminded to memorize all of the parts or scene because they 
would practice them in the next meeting.  
4) The Fourth Observation (Acting Practice 1) 
The fourth observation was held on It was held on 30 November 
2018. 
Table 4.4 The practicing drama after the recording section 
No Steps The Teacher Role The Students Role 
1.  Opening The teacher opened 
the class by stating 
that the front 
quarter of the class 
was used as the 
stage and the 
students would be 
informed their 
coming.  
The students had to pay 
attention to the 
teacher’s order and do it 
properly whether they 
were or were not on the 
stage. 
2.  Main 
Activity 
Then, the teacher 
arranged them and 
In this meeting, the 
students practiced not 
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he played the audio 
to synchronize with 
the acts. He taught 
by giving example 
such as the coming, 
movement and 
facial expression. 
The introduction 
was repeated about 
three times until the 
teacher decided to 
continue to the next 
scene. The teacher 
made blocking and 
the students’ 
position on the 
stage.  
The practice started 
again with the next 
scene. However, the 
students practiced 
without the audio 
because the speaker 
was out of battery. 
only reading but also 
acting. The teacher 
taught the movement in 
introduction.  
The students followed 
the teacher even their 
position were still 
disordered. Before the 
meeting was started, the 
students observed the 
fake stage.  
This time, some 
students who did not 
played on the stage 
were careless to the 
teacher’s instruction or 
the plot. 
Meanwhile, the 
students who got their 
turn played passably 
even it was their first 
act.  
The students followed 
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The teacher solved 
it by practicing the 
students’ movement 
and act. He taught 
their coming and 
position on the 
stage. Even, the 
teacher had to shout 
their role names to 
come on the stage. 
He warned the 
students to pay 
attention 
sometimes.  
the teacher’ instruction 
though they were 
joking and out of focus 
sometimes.  
They also followed the 
teacher rule that the part 
of the front of the class 
was used as the stage.    
3.  Closing The teacher gave 
some information to 
the students related 
their performance 
later. The teacher 
asked the students 
to memorize all the 
movement while 
practicing. He 
The students answered 
“wa’alaikum salam 
warahmatullahi 
wabarakatuh”. 
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closed the meeting 
by saying 
”Assalamu’alaikum 
warahmatullahi 
wabarakatuh”.   
Related to the table, the researcher found that the first meeting 
after the recording practiced the students’ act and movement. The set 
of the class was also different to the meetings before. The teacher 
made the front of the class as the stage. The students had to play on 
the stage to present their dialogues and act. The teacher informed the 
entrance and exit of the stage. He told the students who played in the 
opening of the drama about their act and movement.  
The involved students were excited to play, they followed the 
instruction. However, the others still played own and made some 
noises. The students practiced without the record at the first but on 
the next try, the teacher played the record. It took time to correct the 
opening. Then, the teacher continued to the next scene. This time, he 
did not play the audio because of the low battery speaker. Thus, he 
taught the students’ movement and position on the stage without 
reading the script or playing the audio. The students followed the 
teacher even though it was crowded too at the same time.   
Besides that, the students’ speaking skill on reading script was 
developed. For instant, some students who had joined the program in 
the second year remembered some corrected pronunciation words. 
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They did not repeat the miss-pronounce. However, some students 
who were new were often did some mistakes. Even though they had 
memorized their dialogues, they just had to repeat it.  
5) The Fifth Observation (Performing Stage) 
The fourth observation was held on It was held on 20 January, 2019. 
The performance was participated by four schools and the observed 
school performed in the last. Two schools performed in the 
beginning and the last two schools performed after coffee break. It 
was held in Hotel Baron Indah. The time for preparation started at 
07.00 a.m. and the performance finished at 12.00 p.m.   The students 
had rehearsal the day before but for the early minutes. The teacher 
said to do not rehearse the whole drama because it would be 
surprised and make the audience curious for the next scene.    
Table 4.5 The last meeting of the program (Performing Stage)   
No Steps The Teacher Role The Students Role 
1.  Preparation The teacher came in 
the occasion first and 
prepared the stage set, 
make up, costumes 
and properties.  
The teacher was 
assisted by some 
crews. They were 
The students came 
one by one to the 
occasion (make up 
room). 
The students 
rehearsed their 
drama for the last. 
The students who 
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three make up crews, 
two crews in ticketing, 
and one crew as the 
operator.  
The teacher asked the 
students to rehearse 
before getting make 
up and preparing the 
performance.  
The teacher started the 
show by holding a 
seminar. It took about 
an hour.   
Before the 
performance, the 
teacher warned the 
students to do not 
entering the ballroom. 
did mistake were 
corrected by the 
other students.   
The students who 
performed earlier 
were dressed up 
firstly. 
The students were 
so crowded because 
of nervous and 
unfinished 
costumes. 
The students entered 
the ballroom 
because of curiosity. 
They ignored the 
teacher’s warning. 
2.  The 
Performance  
The performance 
started after the 
seminar had over.  
The teacher checked 
the students costumes 
and properties helped 
The students were 
gathered in the 
make-up room. 
However, they were 
in different places. 
There were in the 
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by some parents. 
The teacher cheered 
up the students by 
doing yells.  
The teacher told the 
students to be on their 
each position which 
based on the rehearsal 
before. 
The teacher kept 
watching the students 
beside the stage. 
However, he did not 
correct the students or 
tell the students where 
and how they acted.   
ballroom, in the 
restaurant of the 
hotel, and others. 
After that, they 
checked their 
costumes and 
properties with their 
parents and teacher. 
Then, they did the 
yell with the 
teacher. 
They were ready on 
their each position 
in the back stage.  
 
3.  The end of 
the 
Performance 
The teacher closed the 
show by saying thank 
you to the audiences 
and asking 
forgiveness for the 
mistakes.  
He moved to the 
make-up room and 
After the 
performance ended, 
the students moved 
to make up room to 
change their clothes 
by the teacher’s 
instruction.  
The students were 
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told the students to 
change their costumes 
and submit it to him.   
After that, the teacher 
thanked and 
congratulated for their 
good performance. 
proud of their 
performance, so did 
the parents. Most of 
them said that they 
were nervous at the 
beginning but they 
felt happy after the 
performance. 
 
From the observation, the researcher found that the students 
felt nervous before the performance. They were worried if they did 
mistakes or forgot the position on the stage. Due to this situation, the 
teacher convinced them to do not think too much and enjoy the 
show. The teacher also asked them to practice once more before 
make up to make sure their act and blocking. Fortunately, they were 
performed in the last because the teacher could focus on them. The 
early three performances were so crowded due to the costumes. The 
students were dressing up incompletely since the beginning. For 
instant, some students should wear shirt, pants, vest and headpiece 
but the headpieces were still used by the students who performed 
before them. It made them more nervous and noisy. Meanwhile, the 
other crews did not know each player’s costumes because the teacher 
(Mr. Budi) was the only one who knew. The students were confused 
to ask who could help their costumes.    
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Besides the crowded preparation, the students had courage to 
do the performance well even they were nervous. It was because 
they had seen the audience response to their rehearsal, especially on 
their joke and bloopers of the drama. They seemed like confidence. 
They did not think it as underrated performance. However, the 
researcher could not observed their speaking skill anymore because 
they performed by the records.    
b. The Interviews 
Based on the interview with Mr. Herbudi on Friday, December 7, 
2018 in SD Muhammadiyah 3 Surakarta, the researcher found some 
similarities between the observation and the interview result. The first 
was about the program itself.  
The teacher: “HEC itu lembaga kursus yang fokus di speaking 
anak, khususnya penambahan vocab dan melalui pendekatan 
drama. Kenapa saya pilih drama, karena di Indonesia sendiri 
penggunaan drama sebagai metode dalam mengajar Bahasa 
Inggris masih sangat jarang atau bisa dikatakan belum ada untuk 
tingkat SD, padahal di negara-negara lain itu sudah banyak 
dipakai, seperti India, Jepang, Malaysia, dan masih banyak lagi. 
Kita itu termasuk tertinggal dalam hal ini dan pendekatan drama 
itu terbukti berhasil untuk mengasah kemampuan anak dalam 
speaking dan keberaniannya. Makanya, saya ingin mejadi pioner 
sekaligus menekuni bidang drama ini untuk menjadi hal yang 
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biasa atau dikenal oleh anak-anak di Solo khususnya. Dan untuk 
tahun-tahun awal ini saya masih fokus ke anak-anak SD.” 
The Headmaster: “Kita menekankan untuk memperbanyak 
kosakata dan bahasa pasar dulu lah. Kalau masalah grammar 
dan aturan-aturannya itu biar nanti sewaktu mereka masuk SMP 
dan SMA yang dibahas lebih dalam. Ya, karena kita tahu mapel 
Bahasa Inggris di SD itu kan sebenarnya tidak wajib tapi di sini 
kita tetap mau anak-anak tahu dan kenal Bahasa Inggris sejak 
dini. Karena di SMP dan SMA kan Bahasa Inggris ada dan wajib 
jadi kita mau anak-anak sudah tidak asing apalai kaget dengan 
itu.” 
From the data, it shows that the program has good sides to 
increase students’ speaking skill in their young age. The teacher wants to 
apply how the other countries implement drama as a method to teach 
speaking. As the teacher said, drama can increase the students’ self-
confidence. The aim of HEC and the school were similar. The school 
also wants to teach the students through increasing vocabularies and 
practicing daily conversation. They emphasize on speaking skill than the 
others. The headmaster states that the students are accustomed to know 
and speak English. It can be concluded that the school and the course 
have similar aim to teach English Speaking. Both of them want to 
habituate the students’ speaking skill in early stage. 
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The second was the problems which occurred during the 
observation and the teacher’s statement were related. The teacher also 
stated about how he solved them.   
The teacher: “Selain waktu, juga saya masih harus terus belajar 
untuk mendislipinkan anak-anak selama di kelas. Rata-rata anak 
sini (siswa di SD Muhammadiyah 3 Surakarta yang mengikuti 
program HEC) itu sangat aktif dan kalau saya lihat itu model 
belajar mereka masuk ke kinestetik. Jadi, saya juga bisa 
memaklumi model belajar mereka ini. Setidaknya mereka bisa 
mengikuti latihannya meskipun harus dengan ekstra. Oh, ya 
kadang saya pakai lagu-lagu yang ada di naskah meraka untuk 
menarik perhatian meraka yang tentu saja dengan beberapa 
gerakan atau saya memainkan beberapa games yang disukai 
anak-anak. Saya juga membuat beberapa peraturan yang 
disepakati mereka sendiri. Tapi kalau mereka masih ramai ya 
kitanya yang harus lebih sabar, mbak.”   
Based on the interview above, the researcher concludes that the 
teacher faces some problems during the process. Most of the students 
have kinesthetic intelligence. They are used to learn in movements. It can 
be not only strength but also a weakness. The teacher is overwhelmed to 
the students’ behavior in the class sometime. At least, the students can 
follow the practice of drama. The teacher solves this problem by playing 
some songs and asking them to dance. He also makes some rules to 
discipline them.    
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c. The Objective of the Program, the Teacher’s and the Students’ Role 
Besides the observation presentation above, the researcher also 
found three significant points. They are the objective of the program, the 
teacher’s and the students’ role. Those are presented as follows:   
1) The Objective of Teaching Speaking Through Drama in HEC  
As some other elementary schools, SD Muhammadiyah 3 
Surakarta uses English subject as the additional subject or muatan 
lokal (in Bahasa Indonesia). The headmaster said that in the school 
curriculum, the materials were in basic and easy level, such as 
increasing vocabularies through the daily activity.  
The headmaster: “Dan saya lihat program ini bagus, terlebih 
lagi terlihat hasilnya saat pentas. Program dari HEC dan 
program pembelajaran Bahasa Inggris di sekolah ini juga 
memiliki benang merah. Karena dari pihak sekolah sendiri 
anak-anak ini memang sudah ada mata pelajaran Bahasa 
Inggris sejak kelas 1. Kita menekankan untuk memperbanyak 
kosakata dan bahasa pasar dulu lah. Kalau masalah grammar 
dan aturan-aturannya itu biar nanti sewaktu mereka masuk 
SMP dan SMA yang dibahas lebih dalam. Ya, karena kita tahu 
mapel Bahasa Inggris di SD itu kan sebenarnya tidak wajib tapi 
di sini kita tetap mau anak-anak tahu dan kenal Bahasa Inggris 
sejak dini. Karena di SMP dan SMA kan Bahasa Inggris ada 
dan wajib jadi kita mau anak-anak sudah tidak asing apalai 
kaget dengan itu.”    
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The data shows that the headmaster dealed with the program 
because it has similar aim to the school. The headmaster stated even 
the English is not the obligatory subject but he still wants the subject 
learnt by the students. He thought that it is important to introduce 
English as early as possible, because English is an International 
Language, as a tool for global communication and as the preparation 
for the students learning English in higher level of study. 
The statement above is matched to the concept of HEC. The 
teacher of HEC, Mr. Herbudi said that the aim of the drama on 
teaching English in HEC is to habituate the students of speaking 
English as early as possible. HEC has a motto that students can speak 
English due to be accustomed.  
The teacher: “Kenapa SD, ya karena menurut saya kemampuan 
Bahasa Inggris anak itu harus dikembangkan sejak dini, mbak. 
Seperti yang kita tahu kalau pelajaran Bahasa Inggris di SD 
sekarang ini sudah tidak wajib, bisa dikatakan tidak semua SD 
memberlakukan adanya mapel ini. Jadi, muncul keinginan saya 
untuk menggunakan metode lain dalam mengajar Bahasa 
Inggris khususnya speaking skill nya. Saya pakailah metode 
drama ini. Sebetulnya, saya sudah dari awal tahun 2000-an 
punya gagasan ini. Setelah beberapa program saya sebelumnya, 
akhirnya Habits baru terealisasi beberapa tahun terakhir ini. 
Dan kembali lagi kenapa di SD, saya menekankan pada English 
speaking nya seseorang itu harus dilatih dari awal. Dalam hal 
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ini ya tingkat dasar. Tidak dipungkiri juga memang kemampuan 
anak-anak Indonesia dalam berbahasa Inggris itu masih 
terbilang kurang. Karena skill ngomongnya itu sangat jarang 
dilatih di tingkat SMP maupun SMA. Jadi, saya memilih untuk 
menargetkan kerjasama dengan sekolah-sekolah dasar.” 
Therefore, the students practiced the drama by saying the 
dialogue repeatedly by the teacher’s instruction. By this technique, the 
teacher expects that the students are able to speak English indirectly. 
They can also have more vocabularies, better pronunciation and self-
confidence.  
2) The Teacher’s Role 
In this program, the teacher was as a director, script writer, role 
model, SFX (Sound Effect Staff) and costumes staff. In the 
observation, the teacher gave an example of the dialogue in the script. 
The teacher read first then the students would imitate it. If the students 
spoke miss-pronounce, the teacher would correct it immediately. In 
producing drama session, the teacher did not only give the correct 
pronunciation but also he gave an example of the intonation. Such as, 
whether the dialogue was in positive, interrogative, command 
statements and many more. In addition, the teacher also gave 
corrections of the students’ expression. In this part, the teacher acted 
as the director. The students acted as the teacher’s puppet.  
The casting step was also done by the teacher. The teacher had 
decided the roles before, and then he informed it in the meeting 
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because the teacher had known the students’ character during ten 
meetings before the producing drama session. In HEC, there are about 
twenty meetings; the ten meetings at the beginning are talking the 
materials in module and the rest of the meetings are producing drama 
section. The teacher had analyzed the students’ character during the 
teaching learning process. In the students’ performance, the teacher 
also prepares the costumes and SFX. Even the students do not say the 
dialogue directly; the sound effects are made by the teacher. This role 
is done after the record. The teacher edits it with partner in the studio.   
3) The Students’ Role   
The roles of the students were as follows: 
a) The students as the listener and imitator 
The students listen what the teacher says while retelling the script. 
Instead passing the reading section, the students are retold the 
script by the teacher. This section helps the students to understand 
the story in script because they would have imagination of each 
character and setting. The next role is imitating. It means that the 
students would imitate the teacher to say the dialogue correctly. 
They listen first, and then they utter the dialogue with the same 
intonation and pronunciation. It made the students as the imitator   
b) The students as the performer 
The students as the performer mean that the students have to 
perform their drama on the stage. They get the performance step 
after recording their voice. It is because the students have to lip 
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sync on the stage. It is not in live conversation, including the 
sound effects.  
 
2. The Strengths and Weaknesses of Teaching Speaking Through 
Drama in HEC at SD Muhammadiyah 3 Surakarta 
 Based on the observation and interview, the researcher found some 
strengths and weaknesses of the implementation of teaching speaking 
through drama in HEC at SD Muhammadiyah 3 Surakarta. The details of 
the strengths and the weaknesses described as follows:  
a. The Strengths 
There are some strengths in the implementation of teaching 
speaking through drama in HEC at SD Muhammadiyah 3 Surakarta. 
1) For the teacher 
The teacher has a dominant control to make the students 
performing their dialogue while they practiced in the class. The 
teacher can command the students to do the dialogue as the 
teacher’s instruction. This strength is related to the teacher’s role 
as the director. The teacher can also improve the students’ 
speaking skill by correcting the pronunciation and intonation 
when they say the dialogues.   
2) For the students 
During the program, the students are more active in the class. 
They make conversation with their friends among the drama 
practice.  It means that the students have similar group or setting 
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while practicing the dialogue together. It makes the class is more 
alive. Through this way, they can also increase their self-
confidence. During the drama practice, the students were trying to 
have their confidence by performing the dialogue in front of the 
other students in this program. The climax chance to increase 
students’ self-confidence is on the stage, the D-day of the 
performance. Even some students feel nervous but they can 
handle it by the teacher’s and the other friends’ spirit. It proved 
that the students were brave to perform in front of many people.    
b. The Weaknesses 
Besides the strengths, there are also some weaknesses in 
implementing drama in teaching speaking in HEC at SD 
Muhammadiyah 3 Surakarta.  
1) For the teacher 
Even the teacher has dominant control in the class; the teacher 
must be able to make the students give their attention. If the 
teacher could not attract the students, it would be so crowded in 
the class. It happened in the first to third meetings based on the 
teacher and researcher’s observation. At the beginning meetings, 
it seemed like ineffective because the teacher focused to the 
students who did the current dialogues. It was one of the factors 
to the class being crowded.  
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2) For the students 
The practice is repetitive technique. The students have to say the 
dialogue as long as the ten meeting until the performance. It 
makes the students bored usually. Their motivation would be 
decreased gradually. The students think that the program is one of 
the extracurricular. In their view, extracurricular is another part of 
studying but in fun way. They often play during the practice. It 
makes them to be not focused. The students playing the drama are 
young learners. They are in first to fourth grade students. Thus, 
they often do miss-pronounce.  
 
C. Discussion  
The implementation of the program has different pattern. In HEC, the 
students do not only learn English materials, but also play a drama. The 
drama does not set like a theatre. The researcher found some differences. 
The drama is held in bilingual. The students say the dialogue in English and 
Bahasa Indonesia. It is to make the students and audiences understand the 
dialogue easily. Next, the drama is not played lively. On the stage, the 
students perform the dialogue by lip-sync. The students have recorded their 
voice before. The teacher said it is to decrease the risks if the students are 
nervous or forget the dialogue while performing the drama. The drama 
duration is only fifteen to twenty minutes. It is mini drama. However, the 
students wear the costumes and make up even the drama is played by 
amateur.  
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1. The Implementation of Teaching Speaking Through Drama in HEC at SD 
Muhammadiyah 3 Surakarta 
Instead of the stages in practicing the drama, the researcher also find 
about the teacher’s and the students’ activity before and while performing 
the drama. Before conducting the drama, the teacher made the script, 
chose the role of the students and composed the sound effects and songs. 
Then, the students were preparing less than the teacher. 
Table 4.6 The Teacher’s and Students’ Activity 
 The Teacher’s Activity The students’ Activity 
Before 
practicing the 
drama 
(Preparation) 
The teacher made the 
script related to the 
students prefers. The 
students like animals so 
that the teacher made the 
script in flora and fauna 
theme.  
Besides the script, the 
teacher also composed 
the sound effects and 
songs which relates to the 
story. He chose them by 
comparing the songs that 
he knew one by one. He 
The students have 
learned some 
vocabularies, such as 
animals, introduction, 
colors, and many more. 
They do not have to 
prepare anything related 
to the drama.  
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also browsed on internet. 
Another activity was 
casting. He did casting 
by choosing the students 
which are proper to the 
role. 
He also prepared the 
costumes of the students. 
While 
practicing and 
performing the 
drama 
The teacher read the 
dialogues and acted the 
script to be a model how 
to say and act each 
dialogue correctly. 
The teacher corrected the 
students while they got 
wrong during read the 
script. 
He also made the 
students to ignore 
boredom by singing 
songs.  
The teacher edited the 
record, set the stage, put 
costumes and accessories 
The students were 
practiced to memorize 
the script and act based 
on the teacher’s lead. 
First, they read the 
dialogue under the 
teacher’s control. 
Second, they started to 
memorize the dialogues 
in stages. Third, they got 
to act. Fourth, they must 
perform the drama.  
They did a record in a 
meeting to ignore anxiety 
of forgetting the 
dialogues while 
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on the students, and act 
as master of ceremony 
while performing the 
drama. 
performing.  
The students performed 
the drama by themselves 
even it was not live 
(performing in lip-sync). 
After 
performing the 
drama 
The teacher should have 
the evaluation on the 
students’ performance.  
The students should be 
taught where or when 
they were got awkward 
and mistakes on the 
stage.  
Related to the research findings, here are the discussion of the 
objective of the program, the teacher’s and the students’ role. 
a. The Objective of Teaching Speaking through Drama in HEC 
The observation finding showed that the implementation of 
teaching speaking through drama in HEC at SD Muhammadiyah 3 
Surakarta in the academic year 2018/ 2019 concerns with the 
objective of the program, the students’ speaking mastery and the 
process in practicing. Speaking skill should be taught as early as 
possible. Therefore, the program is implemented to young learners in 
the elementary school. The purpose of teaching speaking through 
drama in HEC at SD Muhammadiyah 3 Surakarta is to practice the 
speaking skill of the students at their young age. Moreover, the 
students are trained to be more confident to speak English in front of 
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many people. It relates to the school’s program. In SD 
Muhammadiyah 3 Surakarta’s curriculum, there is a program to 
practice the students’ speaking skill and increase vocabularies. Thus, 
the researcher concludes that English for young learners is a very 
important stage to absorb much knowledge in English to face the 
higher level.  
b. The Teacher’s Role 
Based on the observation and interview, the researcher 
concludes that the drama of HEC is linear drama approach. One way 
to initiate drama in content studies is through a linear approach (Ward, 
1957). The teacher initiating drama into the classroom for the first 
time may prefer this approach. With this structure, drama activities are 
primarily planned and outlined by the teacher before involving the 
students in dramatic playing. This tends to give the teacher great 
control while allowing the students creative input. The teacher’s role 
during a linear drama session is usually as narrator or side-coach. In 
this role, the teacher is able to orchestrate the action by giving 
instruction and cuing the students as needed. The teacher may also 
narrate the text that is part of the dramatic activity and help students 
stay focused on their roles. 
In the class, the teacher set in round seat or the teacher does 
not use the chairs, they sit on the floor. The teacher said it make the 
students to be in the same level with the teacher and make them to be 
closer. It makes the teacher to be easy correcting the students missed-
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pronounce and intonation. Based on the observation, the researcher 
found that the class was crowded during the practice. The teacher 
focused on the students who got turn and ignored the other students 
who did not get turn at that time. It makes the other students did not 
pay their attention to the teacher and played in the class. It indicates 
the poor class management. 
c. The Students’ Role 
In HEC, the students passed the reading script section because 
they were young learners who had lack of vocabularies and 
knowledge to understand the dialogues. Therefore, the students would 
be the imitations of their teacher. In the first observation, it was the 
casting step. The casting was not like in theatre but the casting was 
done by choosing the role with the current student based on the 
teacher. The students accepted it and tried playing their characters. 
2. The Strengths and Weaknesses of Teaching Speaking Through Drama in 
HEC at SD Muhammadiyah 3 Surakarta 
Based on the observation, the researcher finds some strengths and 
weaknesses in the implementation of teaching speaking through drama in 
HEC at SD Muhamadiyah 3 Surakarta. The first strength is for the 
teacher. The teacher can train the students’ speaking ability indirectly. 
The teacher goal is the students having more vocabularies, better 
pronunciation and self-confidence. The next strength is the teacher can 
implement the class as he wants. The teacher can make the students read 
the script repeatedly until they have good pronounced and intonation or 
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make the students to practice their act and expression. Those class 
activities depend on the practice needed. If the teacher thinks that the 
students are lack on the reading script or act, he will give more practice 
about it.  
Next, the teacher also can know the students’ development during 
the program, especially on their self-confidence and participation. The 
students had grown their confidence on sharing ideas in front of their 
friends or even the teacher. The students who were passive in the class at 
first involved actively gradually. It can be the strength for the students, 
increasing self-confidence and vocabularies. The students can know new 
words by translating the dialogues as long as the script was bilingual.  
Drama is a tool that creates suitable context for learning in this way it can 
support all language skills and it provides balance between productive and 
receptive skills. It engages all pupils interactively in a lesson as well as it 
enriches students’ experience of learning a second language. Drama 
activities can help students to develop their oral communication skills and 
it enables pupils to communicate in the foreign language with accuracy 
and fluency. It creates the opportunity to practice communicating with 
various social roles in different social context as well as it gives the 
chance to be creative and puts student in another person’s place for a 
while. 
Baldwin (2009: 17) states that drama provides a particularly 
powerful methodology for developing the teaching and learning of 
literacy in a broader sense. Definitions of literacy are now expanding 
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across a myriad of social, intellectual and cultural contexts. Drama is 
itself multifaceted and can be used to develop children’s expertise and 
understanding across a range of literacies. Literacy is not simply the 
ability to read and write, but encompasses all aspects of communication 
an understanding. 
Drama gives structured literacy opportunities for pupils to respond: 
a. Socially (working in and out of role together to create and 
communicate shared understandings and meanings) 
b. Intellectually (thinking in and out of role) 
c. Physically (enacting) 
d. Emotionally (feeling, personally responding and empathizing, in and 
out of role) 
e. Morally (linking thought, action and consequence) 
f. Spiritually (enduring personal insight) 
g. Culturally (recognizing and valuing diversity)  
Based on the theory, the researcher found that the students acquire 
some of the opportunities above. The students are more social. They like 
to have conversation with other friends. They also increase their 
intellectuality. The students are able to speak English basically, it is 
related their dialogue and vocabularies learnt before especially. They also 
can discharge physically and emotionally which prefer to speak loudly 
and learn by doing activity such as walk.    
However, the students not only get those oportunities but also have 
some weaknesses. They do not seem increasing the morality, spirituality 
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and culturally. For instant, the teacher was not respected by some 
students. They even do not listen to the teacher sometimes. They refuse to 
pay attention while the teacher gives instruction. Then, there are also 
problems faced by the teacher as long as the program is seen in the 
observation. The teacher also said it while interviewing. The most is time 
required for preparation. However, the teacher does not consider drama as 
demanding to prepare and apply. It needs much time concerning the SFX, 
costumes making, stage setting, and the process of practice indeed.  
The second difficulty is the students’ attitude to drama activities. 
The students often make noises during practice. They were easily 
distracted. Some of the students usually make conversation each other or 
play games in the class. There are also the students who are not 
enthusiastic on taking part in role-play or simulations because they have 
opinion that the activities are too strange and they are afraid to participate 
in them. The reaction of the students is how they feel at that time. They 
feel bored with the practice and look for another activity which is more 
fun. Meanwhile, the teacher only focuses on the current student who has 
the turn in the script. Another problem is miss-pronunciation. The 
students often make mistakes at the same words which have been 
corrected before. They must be reminded repeatedly. However, this 
condition is only occurred before the recording. After the recording, the 
students do lip-sync, so they do not need to say the dialogue correctly. 
They must only memorize it all.  
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As Locke (1993) in Cameron stated that from early childhood the 
desire to connect emotionally and communicate with other people seems 
to drive speaking. As children move through infancy, they begin to 
communicate with others about things in their shared world and develop 
their vocabulary of labels alongside their developing abilities to 
categorize. The statement above is the answer of the first problem. The 
students need place to share their ideas, even it is in the class. Thus, the 
teacher listen them before he makes command. It should be a binding 
rule. The students and the teacher have rule to be obeyed. 
Another related answer to the problem faced the teacher is from 
Brown and Yule (1983 and 1984) in Nunan. They have carried out 
extensive research into the factors implicated in task difficulty. They were 
confronted with a number of major problems. The first was to motivate 
pupils to talk while working with an unfamiliar interviewer and while 
being tape recorded. Their solution was to use a series of short tasks 
conducted under what they describe as ideal conditions and with different 
content and different demands to sustain the interest of pupils. Using a 
wide variety of tasks created a second problem that they did not wish to 
end up. They solved this problem by devising tasks which formed related 
groups, each group being distinguished by a particular communicative 
skill. 
Children are natural chatterboxes, they love talking and they look 
for opportunities to communicate meaningfully. In developing speaking 
skill while teaching foreign languages to young learners the right balance 
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should be kept between controlled activities and natural children’s talk in 
the classroom. The role of the teacher is to correct pupils’ linguistic errors 
as well as to check their speaking accuracy. Nevertheless, correction 
should be made only at the end of the free speaking activities; the teacher 
should not disturb and interrupt while speaking because these types of 
exercises contribute a lot in gaining fluency and developing speaking 
competences. 
In order to help young learners to develop their communicating 
abilities, a teacher should create as many opportunities to speak in the 
classroom possible. He has to prepare children for different 
communicative situations and regularly increase their speaking time. 
There are also many other roles that teacher have to fulfill. Jones (1982: 
34) stated that the teacher becomes the controller and controls the event in 
the same way as a traffic controller, helping the flow of traffic and 
avoiding bottlenecks, but not telling individuals which way to go. Those 
statements above are to answer the second problem. 
In HEC, the teacher considers drama activities as very useful and 
his opinion that drama activities can help the students to develop their 
imagination and creativity. Those are beneficial in building up confidence 
as well as increasing students’ interest. The teacher also said in the 
interview that applying drama in teaching learning process is getting more 
popular. Even, in Indonesia, drama is not held in many schools or course, 
as he claimed.  
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CHAPTER V 
CONCLUSION 
A. Conclusion  
Based on the research findings, the researcher found that the drama 
has five stages. The teacher categorizes those in five stages. They are 
casting, reading, recording, acting and performing stages. The teacher said 
that these stages are unconsciously happened. He does the stages without 
saying them to the students. In casting stage, the teacher decides each 
student’s role. It is different from the casting stage in the professional 
drama. The reading stages means that the students practice the script by 
the teacher’s lead. They imitate the teacher to read the script correctly. The 
recording is the step which differ this drama to the other dramas. It is held 
to avoid the risks happened on the stage. This stage is useful to make the 
students focused on their act indeed. Next, the acting stage is held to 
improve the students’ act and blocking. The students still imitate the 
teacher to make their scenes. This part is important to build the students 
feeling to the dialogues, plot and act. The last stage is the performance 
itself. Besides the stages, the researcher also finds that the teacher plays 
important role to hold the producing drama and the students’ speaking 
skill. The teacher plays some roles. The teacher becomes the director, 
script writer, sound effects staff, and costumes staff. The teacher is also 
responsible in selecting and casting the students’ role. He provides the 
script and leads the students to read the dialogue correctly. The teacher 
also assists the students to act as their roles. As the sound effects staff, the 
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teacher edits the students’ record to be more preoccupied. The last, he also 
provides the students’ costumes.  
The researcher also concludes that in implementing teaching 
speaking through drama in HEC at SD Muhammadiyah 3 Surakarta the 
main focus is directed to the use of drama activities in the learning 
teaching experience as well as to show how drama may be used to develop 
productive and receptive skills, and how it can contribute to the mastering 
of language systems. All drama activities improve students’ motivation 
and maturity through the physical involvement contained in drama along 
with the conception of learning a language through movement and action. 
The students may become more confident in the use of English by the 
language experience in operation. It indicates to increase the students’ 
speaking skill. It seems on the objective of the program and the school. In 
HEC, the students are practiced their speaking in order to master the script 
and present the drama. They are unconsciously practicing speaking skill. 
For the students, this program can help them to develop their oral 
communication skills and it enables pupils to communicate in the foreign 
language with accuracy and fluency through drama. The teacher is the 
dominant class management. Then, he can correct the students miss 
pronounced. On the other hands, the program also needs some changes 
because it has some weaknesses. For the teacher, the time and preparation 
of the drama needs a lot attention. The dominant class management can be 
the weakness too, because the teacher needs more effort to get the 
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students’ attention. Then, for the students, boredom is the most problem 
during the process.  
B. Suggestion  
 After analyzed the data and made conclusion, the researcher has 
some suggestions for the teacher of HEC, the students who join the 
program and the school. Besides, the researcher also has advices for the 
other researchers. Those suggestions can be illustrated as follows: 
1. For the teacher 
a. The teacher should be more creative to use techniques during the 
drama practice in order to catch the students’ attention. 
b. The teacher should have partners while practicing section because 
of ignoring the crowded and considering the effectiveness. 
c. The teacher should be more firm to give warning if the students 
undisciplined following the teaching learning process, especially in 
drama practice. 
2. For the students 
a. The students must pay attention to the teacher’s instruction during 
practicing the drama.  
b. The students have to be brave presenting their dialogues. 
3. For the other researchers 
a. The other researchers should be more creative to implement the 
technique in teaching English speaking through drama. 
b. The other researchers can conduct another research using the same 
method for a different subject.  
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FIELD NOTE 
1. Class observation one 
Name of teacher : Mr. Herbudi Nooriyadi 
Participants  : 21 students 
Time   : Friday, 26
th 
October 2018 
 
 The researcher did the observation in the first level of HEC on 26
th 
of October 2018. Before the lesson start, the researcher talked to Mr. Budi 
to confirm what the schedule of that meeting. Mr. Budi said that it was the 
casting. The researcher and Mr. Budi entered the class at 03.30 P. M. The 
researcher sat on the back of the classroom to observe the teaching 
learning process. Mr. Budi opened the class by saying “Assalamu 
„alaikum warahmatullahi wabarakatuh” and the students answered 
“wa‟alaikum salam warahmatullahi wabarakatuh”. Mr. Budi checked the 
students’ attendance. He also greeted the students in English.  
After the greeting and attendance checking, Mr. Budi shared the 
script to all of the students. However, he told the plot first and made an 
illustration of the story. He told the important part of the drama and sang 
the songs which had to be sung by the students. He also delivered the 
moral value of the story and mentioned the students’ name with each role. 
The casting was done while the ten meetings before and it was the 
teacher’s observation of students character. Mr. Budi made the students’ 
character to be same with the roles, even in the show they played as 
animals, trees, and many more. After that, Mr. Budi asked the students to 
sit on the floor, in circle. It was to have good interaction with each student 
while practicing the dialogue. This part needed more time because the 
students were busy with their script. The teacher had to repeat the 
instruction many times.  
The most of the students followed the instruction but there were 
the students did not. In the script reading, the teacher said the dialogue 
first then the students repeated it. This part, the teacher told the 
pronunciation and intonation. Mr. Budi focused on the current students 
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who were reading the dialogue. He neglected the students who did not 
read the dialogue. It made the class crowded. However, when the dialogue 
was said in group, they started to be focused again. Mr. Budi also asked 
the students to sing the songs again as an ice breaking and got the 
students’ attention. The dialogue was done till the end even the class was 
crowded. When the time was out, the students were hurry to get home. The 
teacher only said greeting to close the meeting and reminded the students 
to practice the dialogue at home.  
   
2. Class observation two 
Name of teacher : Mr. Herbudi Nooriyadi 
Participants  : 21 students 
Time   : Friday, 2
nd 
November 2018 
 
 The second observation was held on Friday, 2
nd
 November 2018. It 
started at 03.30 P. M. The pattern of the seats was still same, it was circle. 
Mr. Budi opened the class by saying “Assalamu „alaikum warahmatullahi 
wabarakatuh” and the students answered “wa‟alaikum salam 
warahmatullahi wabarakatuh”. He checked the attendance and asked who 
was absent. The teacher also asked the students who did not come in the 
last meeting about their reason. He warned the students to come every 
meeting because it is important. The students who are absent do not know 
what progress in their practice. 
 After the opening, the teacher asked the students to open their 
script. However, the students who did dialogue in group sat contiguously. 
It is easy to make them focused with the dialogue. Mr. Budi led the 
students to read the script. The students repeated the dialogue after the 
teacher. This time, the class was still crowded. The students who did not 
have the turn were running and screaming in the class. They were also out 
the class. Meanwhile, the students who had their turn to repeat the 
dialogue said it softly. Mr. Budi gave example to speak louder and it also 
made the other students focused again.  
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 The dialogue was read until the end once. The practice was done 
when the time was up. The teacher reminded the students to practice and 
memorized the dialogue at home. The teacher closed the class by saying 
”Assalamu‟alaikum warrahmatullahi wabarakatuh” and the students 
answered “wa‟alaikum salam warahmatullahi wabarakatuh”.  
 
3. Observation three 
Name of teacher : Mr. Herbudi Nooriyadi 
Participants  : 21 students 
Time   : Friday, 23
rd 
November 2018 
 
 The third observation was held on Friday, 23
rd 
of November 2018. 
It was the recording section. The students recorded in studio, BNG 
Musiclabs in Purwosari, Laweyan, Surakarta. The students came to the 
studio accompanied by their parents and Mr. Budi came separately at 
09.00 A.M. This section was different with the meetings before. The 
students did not practice their dialogues in the class because they had to 
record their voice without any correction from the teacher. However, 
before recording, the teacher asked them to practice once. The students 
practiced by the teacher’s direction. Mr. Budi informed the rules while 
recording. The students did not allow being crowded and making some 
noises. Mr. Budi also reminded the correct pronunciation and intonation to 
talk their dialogues. He also warned to be focused on the recording.  
 The students were separated to be two groups because the 
microphones were only two. Thus, they had to use it by turns. The students 
started the record after all the preparation was done. During the record, the 
teacher sometimes cut the students because they did not read the dialogue 
correctly as the teacher said. However, the recording was done eventually. 
It was about 11.00 A.M. The teacher informed that he would share the 
record via whatsapp in their group. He asked the students to memorize 
their dialogues. The teacher closed the meeting by saying salam and made 
yells to give the students spirit in practicing the drama.    
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4. Class observation four 
Name of teacher : Mr. Herbudi Nooriyadi 
Participants  : 21 students 
Time   : Friday, 30
th 
November 2018 
 
 This observation did on November 30 2018. It was the first 
practice after the recording. The students did not sit in around but they 
were sat behind of the class. Due to the front quarter of the class was used 
as the stage. He opened the class by stating that it was the stage and the 
students would be informed their coming. The students had to pay 
attention to the teacher’s order and do it properly whether they were or 
were not on the stage.  
In this meeting, the students practiced not only reading but also 
acting. The teacher taught the movement in introduction. The students 
followed him even their position were still disordered. Then, the teacher 
arranged them and he played the audio to synchronize with the acts. He 
taught by giving example such as the coming, movement and facial 
expression. The introduction was repeated about three times until the 
teacher decided to continue to the next scene. The teacher made blocking 
and the students’ position on the stage.  
The practice started again with the next scene. However, the 
students practiced without the audio because the speaker was out of 
battery. The teacher solved it by practicing the students’ movement and 
act. He taught their coming and position on the stage. Some students who 
were not played on the stage were careless to the teacher’s instruction or 
the plot. Even, the teacher had to shout their role names to come on the 
stage. He warned the students to pay attention sometimes.  
The practice was done finally. The teacher gave some information 
to the students related their performance later. The teacher aked the 
students to memorize all the movement while practicing. He closed the 
meeting by saying ”Assalamu‟alaikum warrahmatullahi wabarakatuh” 
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and the students answered “wa‟alaikum salam warahmatullahi 
wabarakatuh”.  
 
5. Observation five 
Name of teacher : Mr. Herbudi Nooriyadi 
Participants  : 21 students 
Time   : Sunday, 20
th 
January 2019 
 
 The teacher came in the occasion first and prepared the stage set, 
make up, costumes and properties. The teacher was assisted by some 
crews. They were three make up crews, two crews in ticketing, and one 
crew as the operator. The teacher asked the students to rehearse before 
getting make up and preparing the performance. The students rehearsed 
their drama for the last. The students who did mistake were corrected by 
the other students.  The students who performed earlier were dressed up 
firstly. The teacher started the show by holding a seminar. It took about an 
hour.  Before the performance, the teacher warned the students to do not 
enter the ballroom. However, they ignored the teacher’s warning. The 
teacher came in the occasion first and prepared the stage set, make up, 
costumes and properties. The teacher was assisted by some crews. They 
were three make up crews, two crews in ticketing, and one crew as the 
operator. The teacher asked the students to rehearse before getting make 
up and preparing the performance. The teacher started the show by holding 
a seminar. It took about an hour. Before the performance, the teacher 
warned the students to do not entering the ballroom. 
    The performance started after the seminar had been done. The 
teacher checked the students costumes and properties helped by some 
parents. The teacher cheered up the students by doing yells. They did it 
together loudly. The teacher told the students to be on their each position 
which based on the rehearsal before. The teacher kept watching the 
students beside the stage. However, he did not correct the students or tell 
the students where and how they acted. 
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 The teacher closed the show by saying thank you to the audiences 
and asking forgiveness for the mistakes. He moved to the make-up room 
and told the students to change their costumes and submit it to him. After 
that, the teacher thanked and congratulated for their good performance. 
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INTERVIEW 
1. Inteview with the teacher 
Time  : December 7, 2018 at 03.00 P. M  
Setting : one of the class in SD Muhammadiyah 3 Surakarta 
X : Interviewer 
Y : Mr. Herbudi 
 
X : Apa itu Habits English Course? 
Y : HEC itu lembaga kursus yang fokus di speaking anak, khususnya 
penambahan vocab dan melalui pendekatan drama. Kenapa saya pilih 
drama, karena di Indonesia sendiri penggunaan drama sebagai metode 
dalam mengajar Bahasa Inggris masih sangat jarang atau bisa dikatakan 
belum ada untuk tingkat SD, padahal di negara-negara lain itu sudah 
banyak dipakai, seperti India, Jepang, Malaysia, dan masih banyak lagi. 
Kita itu termasuk tertinggal dalam hal ini. Makanya, saya ingin mejadi 
pioner sekaligus menekuni bidang drama ini untuk menjadi hal yang 
biasa atau dikenal oleh anak-anak di Solo khususnya. Saya sendiri 
punya background drama cukup banyak, karena dari SMA saya sudah 
ikut teater, jadi sudah tidak asing lagi mbak. Dan untuk tahun-tahun 
awal ini saya masih fokus ke anak-anak SD. SD yang sekarang sedang 
bekerja sama itu ada MIM PK Kartasura, SD MPU Gedongan, SD Al 
Irsyad dan yang terakhir di sini, SD Muhammadiyah 3 Surakarta. Tapi 
tidak menutup kemungkinan nanti Habits bisa masuk ke level yang 
lebih tinggi.    
X : Kapan HEC berdiri? 
Y : Yaa, Habits ini sudah ada kurang lebih dua tahun lalu, tepatnya tahun 
2017 di bulan juli. Terbilang baru mungkin, tapi beberapa sekolah juga 
terbukti melanjutkan kerjasama dengan kita karena melihat hasil atau 
penampilan anak-anak yang cukup memuaskan bagi orang tua maupun 
sekolah itu sendiri.  
X : Mengapa memilih sekolah dasar sebagai mitra kerjasama dengan 
HEC? 
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Y : Kenapa SD, ya karena menurut saya kemampuan Bahasa Inggris anak 
itu harus dikembangkan sejak dini, mbak. Seperti yang kita tahu kalau 
pelajaran Bahasa Inggris di SD sekarang ini sudah tidak wajib, bisa 
dikatakan tidak semua SD memberlakukan adanya mapel ini. Jadi, 
muncul keinginan saya untuk menggunakan metode lain dalam 
mengajar Bahasa Inggris khususnya speaking skill nya. Saya pakailah 
metode drama ini. Sebetulnya, saya sudah dari awal tahun 2000-an 
punya gagasan ini. Setelah beberapa program saya sebelumnya, 
akhirnya Habits baru terealisasi beberapa tahun terakhir ini. Dan 
kembali lagi kenapa di SD, saya menekankan pada English speaking 
nya seseorang itu harus dilatih dari awal. Dalam hal ini ya tingkat dasar. 
Tidak dipungkiri juga memang kemampuan anak-anak Indonesia dalam 
berbahasa Inggris itu masih terbilang kurang. Karena skill ngomongnya 
itu sangat jarang dilatih di tingkat SMP maupun SMA. Jadi, saya 
memilih untuk menargetkan kerjasama dengan sekolah-sekolah dasar. 
X : Berapa kali meeting dalam program ini? 
Y : Kalau di HEC ada 20 pertemuan kurang lebih yang dilakukan setiap 
minggunya. Tapi kita juga menyesuaikan dengan agenda pihak sekolah. 
Karena kadang-kadang program harus selesai lebih dulu dari jadwal 
kita. Jadi bisa jadi dalam satu minggu pertemuannya ada dua atau 
bahkan tiga kali. Ini saya lakukan untuk memaksimalkan kemampuan 
anak-anak dalam menghapal setiap bagian dramanya. Saya juga tidak 
mungkin menampilkan pentas yang masih belum layak tampil, 
makanya saya antisipasi dengan menambah pertemuan untuk 
latihannya. 
X : Bagaimana pelaksanaan latihan drama di HEC khususnya di SD 
Muhammadiyah 3 Surakarta? 
Y : Kalau di sini kerjasamanya sangat baik mbak. Dibanding sekolah lain, 
di sini support nya cukup bagus. Bahkan kepala sekolahnya juga sangat 
kooperatif. Kalau murid-muridnya ada beberapa yang dari level awal 
sudah ikut, perkembangannya bagus dan tidak malu-malu lagi. Tapi 
kalau yang baru-baru ini saya harus cari cara untuk bisa mengambil hati 
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mereka. Terlebih lagi drama dalam Bahasa Inggris juga jadi hal yang 
baru bagi mereka.   
X : Apakah selama 20 pertemuan itu semuanya untuk persiapan drama? 
Y : Tidak mbak, 10 pertemuan di awal adalah pemberian materi sesuai 
modul, lalu sisanya untuk persiapan drama. Nah, dalam waktu untuk 
persiapan drama ini terkadang saya menambah jumlah pertemuannya. 
Karena saya juga tidak mau pihak sekolah atau orang tua kecewa 
melihat anak-anaknya masih belum hafal. 
X : Kesulitan apa saja yang pak Budi temui selama program ini? 
Y : Banyak ya mbak, hehe. Kesulitannya saya itu bisa dibilang single 
fighter, apa-apa itu sendiri dan drama itu sesuatu yang kompleks. Untuk 
persiapan saja saya membutuhkan dana dan waktu yang tidak sedikit. 
Seperti pembuatan naskah, kostum, sewa hotel, pemlihan lagu dan 
sounds effect itu saya lakukan sendiri. Ya, ada lah dibantu istri dan anak 
saya (pembuatan kostum). Selain waktu, juga saya masih harus terus 
belajar untuk mendislipinkan anak-anak selama di kelas. Rata-rata anak 
sini itu sangat aktif dan kalau saya lihat itu model belajar mereka masuk 
ke kinestetik. Jadi, saya juga bisa memaklumi model belajar mereka ini. 
Setidaknya mereka bisa mengikuti latihannya meskipun harus dengan 
ekstra. 
X : Bagaimana Anda mengatasi kesulitan-kesulitan tersebut?  
Y : Oh, ya kadang saya pakai lagu-lagu yang ada di naskah meraka untuk 
menarik perhatian meraka yang tentu saja dengan beberapa gerakan 
atau saya memainkan beberapa games yang disukai anak-anak. Saya 
juga membuat beberapa peraturan yang disepakati mereka sendiri. Tapi 
kalau mereka masih ramai ya kitanya yang harus lebih sabar, mbak.    
X : Menurut pak Budi bagaimana progress anak setelah mengikuti 
program ini? 
Y : Sejauh ini perkembangannya cukup bagus. Khususnya, perkembangan 
karakter anak-anak dari yang dulunya malu-malu sekarang sudah lebih 
berani, setidaknya mau menjawab perntayaan dari gurunya.  
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2. Interview with the headmaster 
Time  : December 7, 2018 at 10.00 P. M. 
Setting : Head Office of SD Muhammadiyah 3 Surakarta 
X : Interviewer 
Y : Mr. Yanto 
 
X : Bagaimana pendapat Pak Yanto mengenai program HEC?  
Y : Saya kerjasama dengan Pak Herbudi sudah dua tahun ini. Dari tahun 
ajaran 2017/2018 sampai tahun ajaran 2018/ 2019 ini. Dan saya lihat 
program ini bagus, terlebih lagi terlihat hasilnya saat pentas. Program 
dari HEC dan program pembelajaran Bahasa Inggris di sekolah ini juga 
memiliki benang merah. Karena dari pihak sekolah sendiri anak-anak 
ini memang sudah ada mata pelajaran Bahasa Inggris sejak kelas 1. Kita 
menekankan untuk memperbanyak kosakata dan bahasa pasar dulu lah. 
Kalau masalah grammar dan aturan-aturannya itu biar nanti sewaktu 
mereka masuk SMP dan SMA yang dibahas lebih dalam. Ya, karena 
kita tahu mapel Bahasa Inggris di SD itu kan sebenarnya tidak wajib 
tapi di sini kita tetap mau anak-anak tahu dan kenal Bahasa Inggris 
sejak dini. Karena di SMP dan SMA kan Bahasa Inggris ada dan wajib 
jadi kita mau anak-anak sudah tidak asing apalai kaget dengan itu.    
X : Apakah Bapak sering mengawasi setiap pertemuan dalam HEC, lebih 
tepatnya ketika persiapan pentas drama? 
Y : Ya, untuk prosses pembelajarannya dan latihan drama sesekali saya 
mengamati. Terus, yang kedua penampilan langsung atau pentas  itu 
saya juga melihat sekali yang tahun lalu dan respon orang tua yang 
notabene bukan anaknya yang tampil juga merasa puas. Kemungkinan 
yang tahun ini juga saya akan melihat. 
X : Apakah menurut Bapak anak-anak yang mengikuti program ini 
mempunyai progress yang signifikan? 
Y : Beberapa waktu lalu saya memang minta ke Pak Herbudi untuk 
mendatangkan native speaker agar anak-anak bisa melihat bagaimana 
cara berkomunikasi dalam Bahasa Inggris yang benar. Setelah itu, anak-
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anak juga saya lihat disuruh untuk bisa menirukan dan mempraktikkan 
conversation dengan temannya. Dari situ saya melihat perkembangan 
anak-anak Habits bisa mengikuti instruksi dan memahami percakapan 
yang dibuat oleh native speaker. Kalo dari sekolah ada juga program 
outing class untuk kelas 5 ke Prambanan, Borobudur dan tempat-tempat 
wisata lainnya untuk melihat kemampuan meraka dalam conversation 
dengan beberapa bule yang ada di sana. Rata-rata bulenya dari Belanda 
dan Belgia Anak-anak juga antusias dan berjalan lancar. Kalau anak-
anak yang ikut Habits perkembangannya cukup bagus, apalagi kalau 
disuruh gurunya maju ke depan kelas untuk menjawab pertanyaan.  
X : Apakah menurut Anda kemampuan berbicara mereka dalam Bahasa 
Inggris sudah lebih baik? Atau bahkan di atas teman-teman mereka 
yang lain? 
Y : Kalau itu jelas ada mbak. Saya juga mendapat laporan dari guru 
Bahasa Inggris mereka memang ada perbedaan jelas. Dari situ juga saya 
melihat kemampuan anak-anak yang ikut HEC dengan yang tidak.  
X : Apakah Bapak cukup puas dengan hasil yang diberikan setelah 
program selesai? 
Y : Ya, sangat. Program ini sangat erat kaitannya dengan program 
sekolah, jadi ketika ada dealing untuk paket tahun kedua saya sangat 
setuju.  
 
3. Interview with student one 
Time  : January 2, 2019 at 03.00 p.m. 
Setting : in the class 
X : Interviewer 
Y : Naufal as the Story Teller 1 
X : Dik Naufal sudah ikut les Habits berapa lama? 
Y : Sudah dua kali, mbak. Dulu pentas sekali terus ini mau pentas lagi. 
X : Selama les Habits Naufal suka tidak? 
Y : Suka, tapi kadang bosan. Soalnya pas latihan aku disuruh baca 
naskahnya terus katanya biar hafal.  
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X : Apa kamu bisa mengikuti latihan dramanya? 
Y : Bisa sih. Kan dulu sudah pernah, jadi kalau ini harus hafalin lagi 
naskah aku kaya sudah biasa. 
X : Beda tidak belajar di Habits dengan di kelas? 
Y : Beda kayanya. Kalau di kelas aku nggak ada latihan drama pakai 
Bahasa Inggris. Kalau di kelas juga seringnya cuma pelajaran saja. Di 
Habits aku bisa main sama Mr. Budi terus menyanyi dan menari juga. 
X : Kamu lebih suka latihan drama dalam Bahasa Inggris atau belajar di 
kelas? 
Y : Suka dua-duanya, tapi kalau disuruh memilih aku suka di Habits.  
X : Kalau begitu apa yang sudah kamu pelajari selama belajar dengan Mr. 
Budi? 
Y : Dulu waktu awal-awal belajar fruits, animals, menyanyi lagu banyak 
deh. Tapi kalau pas siap-siap buat drama ini cuma hafalin dialognya 
sama kaya di panggung gitu, pura-puranya.  
X : Apa yang kamu rasakan selama latihan drama dengan Mr. Budi? 
Y : Aku suka kalau pas nyanyi lagu-lagu Bahasa Inggris terus pas pentas 
aku juga suka soalnya papa sama mama senang nonton aku di 
panggung.  
X : Apa kamu kesulitan selama latihan drama? Kalau iya, apa saja 
kesulitan yang kamu rasakan? 
Y : Susah hafalin dialognya mbak pas pertamanya, tapi kalau sudah hafal 
ya nggak apa-apa. 
X : Ketika sudah hari H pentas, apa yang kamu rasakan?  
Y : Aku deg-degan banget, mbak. Tanganku sampai dingin takut banget 
kalau aku lupa. Soalnya kan kita tampil terakhir terus diliat ayah, 
bunda, sama yang dari sekolah lain. Yang sebelum-sebelumnya itu 
bagus lucu juga. Tapi pas tampil ternyata nggak apa-apa, teman-teman 
juga malah ada yang bagus, beda kaya latihan.    
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4. Interview with student two 
Time  : January 25, 2019 at 03.0 p.m 
Setting : in the class 
X : Interviewer 
Y : Almira as the Mother Earth (Main Actor) 
 
X : Dik Almira sudah ikut les Habits berapa lama? 
Y : Aku baru daftar ini. 
X : Selama les Habits dik Almira suka tidak? 
Y : Suka mbak. Pak Budi juga bikin senang. 
X : Apa kamu bisa mengikuti latihan dramanya? 
Y : Bisa kok. Pertamanya aku susah karena kan aku jadi mother earthnya 
(pemeran utama) 
X : Beda tidak belajar di Habits dengan di kelas? 
Y : Kadang beda kadang sama. Kan di kelas juga sering nyanyi atau lihat 
video Inggris gitu, di Habits juga sering nyanyi kaya walking-walking. 
Tapi kalau di kelas belum pernah main drama gini. 
X : Kamu lebih suka latihan drama dalam Bahasa Inggris atau belajar di 
kelas? 
Y : Suka dua-duanya.  
X : Kalau begitu apa yang sudah kamu pelajari selama belajar dengan Mr. 
Budi? 
Y : Banyak mbak. Dulu pernah belajar fruit, animal gitu, terus sekarang 
belajar drama Bahasa Inggris. 
X : Apa kamu kesulitan selama latihan drama? Kalau iya, apa saja 
kesulitan yang kamu rasakan? 
Y : Waktu baca dialognya aku merasa susah, soalnya aku agak panjang-
panjang. Tapi lama-lama hafal terus suaraku juga sudah direkam jadi 
nggak usah takut kalau lupa hehe. Sama pas pentas aku juga keberatan 
pakai bunganya (kostum yang dipakai saat pentas), risih juga.  
X : Ketika sudah hari H pentas, apa yang kamu rasakan?  
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Y : Yaa, deg-degan . Tapi kata teman-teman aku keliatan biasa aja, 
padahal aku takut kalau bajuku (kostum berupa selendang-selendang) 
lepas. Kata Mr. Budi aku bagus, pas sudah selesai tampil.   
 
121 
THE MOTHER EARTH 
 
( para pemain yakni trees, sudah berada di atas panggung, tapi mereka semua 
dalam kondisi terkapar dia atas panggung ).  
( musik instrument dari Earth Song MJ – dimainkan )  
( Masuk 2 anak . Mereka adalah styory teller. Mereka akan mengisahkan 
bagaimana ibu pertiwi menangis karena penebangan hutan dan pembunuhan 
masal fauna. )  
 
1. ST 1&2: Well ladies and gentlemen….. bapak ibu sekalian, today …. We 
will tell you about our Mother Earth. Hari ini kami akan mengisahkan 
tentang ibu pertiwi.  
2. ST 1: She cries every day…….ia menangis setiap hari. Because many 
trees and are extinct. Karena banyak hutan sudah musnah.  
3. ST 2: She is very sad….ia sangat sedih. If the forest wipe away…….jika 
hutan2 musnah, It will be a disaster…maka akan ada bencana.  
4. ST 1&2: Why she is unhappy…… mengapa ia bersedih….Just look at this 
clips……  
( terlihat clips dari Earth song Michael Jackson ) ( clips diambil pas refrain )  
5. ST 1: Audiences….. that clip which make our mother earth weeping. 
Penonton……gambaran itulah yang membuat ibunda kita menangis  
6. ST 2: Now , …..she likes to keep silent….kini dia lebih suka berdiam diri  
7. ST 1: And do nothing but weeping……. Tidak berbuat apa-apa, kecuali 
hanya menangis.  
( music Orochi Kitaro )  
8. ST 1&2: Look The Mother Earth is coming …… lihat ,ibu pertiwi akan 
datang. She stands sadly……ia berdiri termenung ……. Ladies and 
gentlemen ………..have a nice performance……selamat menyaksikan 
pertunjukan ini ….  
( Ibu pertiwi masuk ke panggung dari belakang. Terus berdiri di atas level. 
Sementara music masih bermain, para pohon mulai bangkit. Diiringi semprotan 
dry ice. Setelah itu dia duduk di atas kotak kayu )  
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9. Tree 1 & 2: Oh My God….. what happened to us…… ada apa dengan 
kita….  
10. Tree 3&4: Yes,…. Our body are drying….. tubuh kita mengering  
11. Tree 5& 6: Oh nooo…… Our body are thin…. Tubuh kita jadi kurus…..  
12. Flower 1& 2: ( menangis ) …hu…hu….hu….. Our body are dying…. 
Tubuhku layu. No more blooming…… tidak bias mekar lagi.  
13. Lower 3: Oh nooo…. It’s disaster …… ini bencana ….  
14. Tree & flowers: Yes…it’s disaster… disaster……ini bencana… 
bencana……!!! Ooo…Mother Earth… What should we do now… Ibu 
Pertiwi…… apa yang harus kita lakukan sekarang.?  
15. Tree 1 & 2: Yes it’s true….. benar bunda…. Speak up …..bicaralah. 
16. Tree 3&4: Please Mother….. smile…tersenyumlah……don’t 
cry…….jangan menangis….  
17. Tree 5&6: How to make you happy …… bagaimana agar engkau 
bahagia….??  
18. Flower 1,2 & 3 : We can sing a song…… kita bisa bernyanyi.  
19. Tree 1&2: or we can dance for you……atau kita akan menari untuk 
mu…..  
 
( Mother Earth masih terdiam. Dia hanya menggelengkan kepala sambil terus 
termenung . )  
20. Tree 3&4 : How poor she is……. Kasihan bunda kita.  
21. Tree 5&6 : She is so sad……. Dia sangat sedih. 
22. Tree 1 : Ahaa ….I have an idea…..aku ada ide  
23. Flower 1 : What is that ……apa itu ?  
24. Flower 2&3 : Yes,….. tell us my friend……. Ayo sebutkan teman.  
25. Tree 5&6 : yes…..come on…..  
26. Tree 1 : We call our friend in this forest……kita panggil teman-teman kita 
yang berada di hutan The animals……. Para binatang.  
27. Tree 2: That’s a good idea…..wah ide bagus itu  
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28. Tree 3: Yeah…… they like dancing and singing a song….mereka senang 
manari dan bernyanyi.  
29. Tree 4: Oke, let’s call them…yuk kita panggil mereka. 
30. Tree 1&2: We will come to the Mother to talk about this idea….. Kita 
yang akan bicara ke Bunda Pertiwi tentang ide ini…. 
31. Tree 3: Oke let’s do it. Ayo segera kesana…..  
Music Fade Out  
Tree 1&2 bersiap untuk mengampiri Bunda Pertiwi untuk menyampaikan ide 
tersebut.  
32. Tree 1&2: My Mother…..wahai bunda pertiwi…. May we call our friends 
animals to come here…… Bolehkan kami memanggil teman teman kami 
para binatang kemari…. 
33. Mother Earth: What for to come here….. untuk apa datang ke sini ?  
34. Tree 1: To entertain you…my Mother…..Untuk menghiburmu bunda ?  
35. Mother Earth : How ? Dengan cara apa ?  
36. Tree 2: Dancing and singing a song…..  
37. Mother Earth : Oh really..? Benarkah …? They can dance and sing a 
song…..mereka bisa menari dan bernyanyi ……  
38. Tree 1&2: Yes they do ? 
39.  Mother Earth: Okey,…. Call them…..baiklah….silahkan panggil mereka. 
40. Tree 1&2: Thank you Mother…..  
( Tree 1&2 memberi kode pada kelompo tree yang lain untuk memanggil )  
( Kemudian kelompok tree mengeluarkan terompet untuk memanggil mereka )  
REVIELLE ( 04.00 minutes )  
( Music : The Jungle and the mighty Jungle )  
( kelompok animal berbondong bondong datang dengan bawa bendera dan umbul 
umbul )  
( Ada Rabbit, ada Deer, ada Butterfly, dll )  
41. The Leader : ( kepada pasukannya ) Hooooolldddd……..berhenti. Ok 
fellows……say hello to our friends……..say hello kepada teman kita  
42. All animals: Hellooooo….my friends …..  
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43. All the Tree: Helllooooo, too my friends animals……halo juga kawanku 
para binatang. A 
44. ll animals: How are you ?  
45. All the trees: Fine thank you, and you ?  
46. All animal: We are very well too…..  
47. The Leader : ( kepada Mother Earth ) Good morning my Mother…..  
48. The Mother Earth: Good Morning.  
49. The Leader: We are happy to be here….. kita sangat bahagia bias berada 
disini.  
( kepada semua binantang ) It’s all right my friends……benar teman teman ?.  
50. All animals: Yes allright !!!!  
51. The Mother Earth: Thank you for your coming here…….terimakasih atas 
kehadirinya di sini. Please be welcome……..selamat datang.  
52. All animals : Your welcome My Mother ……..terimaksih bunda.  
53. The Mother Earth : Enjoy yourself, ….please be at home …anggap rumah 
sendiri.  
54. The leader : Be my pleasure……. Terimakasih.  
55. The Tree 1 : Bro……How happy we are …You can come here….. kita 
sangat bahagia kalian bisa datang ke sini. 
56. The leader : we are happy too…..kami juga senang atas undanaganmu.  
57. The Tree 1 : We need your help…..kita butuh bantuanmu…  
58. The leader : Why not ? Silahkan….  
59. The tree 2 : We need your help to entertain our Mother Earth….. kami 
minta bantuan kalian untuk menghibur Ibunda kita. 
60. The Leader: No problemo……..tidak masalah. We are very happy to do 
that…. Dengan senang hati kita akan lakukan…….  
61. The Tree1&2: Thank you my friends …… terimakasih teman  
62. The Leader: Don’t mention it…….terimakasih kembali Well my beloved 
Mother Earth…..Shall we start now ….Boleh saya mulai Bunda ? 
63.  The Mother Earth : Please…… Silahkan …  
64. The Leader: Let me introduce all my member first…. Saya perkenalkan 
anggota saya satu persatu.  
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65. The Mother Earth: Please…  
66. Leader: Thank you …. First of all, please I call you…..the Cute Rabbit. 
Kita panggil Cute Rabbit….  
67. Rabbit 1&2: Well,….thank you. My beloved Mother….we are the 
Rabbits…… Kami adalah Kelinci. The Cute Rabbit , kelinci yang 
menggemaskan. We can sing…kami bias bernyanyi and we can 
dance…….dan kami bisa menari. And we can jump beautifully as 
well…….dan kita juga bias meloncat dengan indah….. like this …seperti 
ini ( nereka meloncat diringi music) That’s all about us demikian 
perkenalan kami…..  
68. Leader: Very good….. give them applause…. Beri tepuk tangan. Now the 
second,…… The Butterfly…..please introduce yourself. Butterfly…… 
Silahkan memperkenalkan diri.  
69. The Butterfly: Thank you…… All My friends and my beloved 
Mother……teman-teman sekalian dan yang tercinta Ibunda 
Pertiwi…..Let me introduce our self…….perkenalkan, we are 
butterflies……kami adalah Kupu-kupu. We like fly around …..kami suka 
terbang kemana pun. We like flower…kami suka bunga. So we bring 
flowers for you my Mother….dan kami bawa bunga untuk mu bunda….. 
(kemudian merekamemberikian bunga tersebut kepada Mother Earth )  
70. The Mother Earth: Thank You….what a beautiful flower……. Bunga 
yang indah.  
71. Butterfly 1&2: Your welcome…… sama-sama bunda…. Oya,…. Because 
we like flying…… karena kita suka terbang so….we good at dancing…. 
Maka kita paling senang menari. Well….that is about us…..Butterfly  
72. Leader : Thank You Butterfly……. Give them applause…..Now the last 
one…..The Deer….please be welcome  
73. Deer 1&2 : Thank you…….Dear my friends ……Hello….  
74. All Trees : Hello…….!!!!  
75. Deer 1&2 : And for our beloved Mother……. We wish You would always 
be happy.  
Dan kepada Bunda Pertiwi, semoga engaku selalu bahagia  
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76. The Mother Earth : Thank you  
77.  Deer 1&2 : Well,…. We are deer….. kita adalah Rusa . We like singing 
and dancing…….,…. Kita senang bernyanyi dan menari. But sometimes 
we like whistling too……..tapi kadang- kadang kita juga suka 
bersiul…….. like this……..seperti ini ( mereka bersiul : ada dubbing siul 
)  
78. Leader : Wow…… amazing !! luar biasa….. give them applause !! beri 
tepuk tangan.  
79. Deer 1&2 : Thank you…… thank you……  
80. Leader : Well……that was the member of mine…..my dear 
Mother……Itulah keahlian para anggota saya….Bunda What should we 
do now……..sekarang apa yang harus kita lakukan ?  
81. All the trees : Singing and dancing……….. 
82. The Leader : singing and dancing….bernyanyi dan menari…….oke !! Well 
my friends ….are you ready ? sudah siap ? What song do you want to 
sing?...lagu apa yang ingin kalian tampilkan ?  
83. Rabbit 1&2 : This song is special song for our mother……….. lagu spesia 
luntuk bunda. To make her happy everytime……..agar bunda kita 
bahagia. The title is “ If you’re happy and you know it claps your hands 
“Ok my friends….let’s make your position…….yuk kita buat posisi. 
One… two…. Three.  
( semua binatang maju ke tengah panggung membuat posisi )  
( Mereka bernyanyi denga iringan Song : If you’re happy….. )  
( sementara para binatang mulai bersiap menyayi Pohonan dan Tree keluar 
panggung  
Untuk berganti kostum danmengambildaunan serta bunga yang mekar )  
If you happy and you know it clap your hands  
If you happy and you know it clap your hands  
If you happy and you know it  
Then your face will surely show it  
If you happy and you know it clap your hand  
If you happy and you know it stomp your feet  
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If you happy and you know it stomp your feet  
If you happy and you know it  
Then your face will surely show it  
If you happy and you know it stomp your feet.  
If you happy and you know it shout Horray …..Horray !!  
If you happy and you know it shout horray….. Horray !!  
If you happy and you know it  
Then your face will surely show it  
If you happy and you know it shout horry ……. Horry !!  
If you happy and you know it do all three ….. clap stomp horray !!  
If you happy and you know it do all three….. clap stomp horray !!  
If you happy and you know it  
Then your face will surely show it  
If you happy and you know it do all three …..clap stomp horray !!!  
 
84. The Mother Earth : Woww….. it is amazing…….Luar biasa.( Dia 
bertepuk tangan )  
85. The Leader : What do you think my Mother Earth……bagaimana Bunda ? 
86. The Mother Earth: Wow….. It’s great…I like it…..Ini hebat…saya suka!!  
87. The Leader : Thank you….thank you…thank you …….. Give salute to the 
mother…  
( semua memberi hormat kepada The Mother Earth )  
88. The Mother Earth: Thank you my friends….. you make me happy…. 
Terimaksih teman teman…Kamu telah membuatku bahagia…….. 
 ( tiba-tiba terdengan music yang ceria,….Pohonan yang semula kering jadi 
tumbuh daunan danbunga-bunga )  
( kelompok Tree masuk berganti baju hijau sambil membawa daunan dan bunga-
bunga. Mereka menari mengikuti iringan music )  
89. The Leader : Hey , look…!!! Lihat……… (Musik Leo Rojas : Der 
Einsame Hirte) Wow…… the flowers are blooming……..bunga-bunga 
bermekaran. The trees change into green…… pohonan berubah menjadi 
hijau The leaves grow green too,….. daunnya juga mulai tumbuh……. 
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And the animals get together with them happily……… para binatang 
bergabung dengan mereka penuh bahagia.  
Musik : Condor Pas  
( Kemudian sambil menari sebagian dari mereka menuju ke tempat duduk Mother 
Earth, mengajak Mother Earth menuju tengah panggung. Mother Earth berdiri 
dan ikut menari sambil tersenyum gembira menuju ke tengah panggung. Semua 
gembira.)  
Masuk kedua story teller  
90.  ST 1&2 : Ladies and gentlemen……my beloved audiences. Bapak ibu … 
dan para penonton sekalian. They are very happy now…..mereka sedang 
bergembira.  
91. ST 1 : Since the Mother Earth has felt happy……. Semenjak Ibu pertiwi 
merasa bahagia The trees grow green….. pohonan mulai menghijau .  
92. ST 2 : The flowers blooms…… bunga-bunga bermekaran.  
93. ST 1& 2 : What a beautiful day !!..... sungguh hari yang sangat indah….  
( mereka maju ke tengah di kanan kiri Mother Earth. )  
94. ST 1&2 : Well….. my dear audiences…… para penonton sekalaian. The 
message is….pesan dari Kami … Make the Mother Earth fell happy….. 
buatlah Ibu Pertiwi bahagia. Make her smile everytime . Buatlah dia 
tersenyum senantiasa.  
95. ST 1 : By doing what ?....dengan cara apa ?  
96. ST 1&2 : Not to cut the forest tress illegally…… tidak menebang pohon 
hutan secara liar By doing what …. ( kepada semuanya )  
97. Koor : Not to cut the forest trees illegally…… tidak menebang pohon 
secara liar.  
98. ST 1&2 : Secondly….. Let’s plants the forest trees start from now…kedua, 
ayo kita tanami kembali hutan kita mulai sekarang. What’s then, my 
freinds…… kemudian apa lagi teman ?  
99. Koor : Let’s plant the forest trees start from now…… ayo kita tanami lagi 
hutan kita mulai sekarang.  
100. ST1&2 : Very good….very good…….. Well the audiences…… this is 
the end of the story….. para penonton….. Inilah akhir kisah ini. The 
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Happy ending. Good bye……we meet again in the next story…… 
selamat bertemu dengan kisah yang lain.  
( semua memberi hormat kepad penonton . mereka meninggalkan panggung 
diringi lagu Fools Garden : Lemon Trees )  
The End  
 
CHARACTERS (PEMAIN)  
1. STORY TELLER 1 : NAUFAL  
2. STORY TELLER 2 : ALFIYYAH  
3. THE MOTHER EARTH : ALMIRA  
4. TREE 1 : HIDE  
5. TREE 2 : DIANDRA  
6. TREE 3 : FARAH  
7. TREE 4 : DHIRA  
8. TREE 5 : ARVASHELA  
9. TREE 6 : ISNA  
10. THE FLOWER 1 : AINA  
11. THE FLOWER 2 : NABILA  
12. THE FLOWER 3 : AIRA  
13. THE LEADER : BINTANG  
14. RABBIT 1 : CLHORINE  
15. RABBIT 2 : ANITA SRI  
16. RABBIT 3 : ANDHINI  
17. BUTTERFLY 1 : ZAHRA INTAN  
18. BUTTERFLY 2 : NAJWA  
19. BUTTERFLY 3 : NABIL  
20. DEER 1 : AKMAL  
21. DEER 2 : ILHAM  
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